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The Assessment Report of the peer-review experts is based on the self-assessment report 

of the HEI and discussions with its management, heads of the departments, heads of the study 

program, lecturers, staff representatives, students, and alumni. 

The basis of the Assessment Criteria is part 1 of the Standards and Guidelines for Quality 

Assurance in the European Higher Education Area (ESG) in the current official version. At the 

same time, the national context, particularly the national regulations regarding the 

establishment of study programs, are considered. 
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II Introduction 

The experts would like to thank the representatives of the institution as well as its students for 

taking part in the discussions and willingly sharing information and their views during the on-

site visit. The discussions are valuable not only for the assessment of the institution but also 

for a better understanding of the legal and sociocultural context of the local higher education 

system. 

The evaluation basis for the peer-review experts is the self-assessment report of the institution 

as well as intensive online discussions during with the institution management, heads of the 

departments, head(s) of the study program, study program coordinators, teachers, lecturers, 

administrative staff, students, and graduates. 

The main objective of the accreditation procedure is to assess the quality of the study program 

and compliance with the Standards and Guidelines for Quality Assurance in the European 

Higher Education Area (ESG). The ESG standards are applied as the main assessment criteria 

in the international accreditation procedure. In addition, the respective country-specific criteria 

and standards are taken into account. 

A group of experts is set up to ensure that all areas relevant to the accreditation procedure 

(e.g., legal, structural, social, etc. aspects) as well as the ESG and national criteria are 

considered. The peer-review experts include professors, a representative of the professional 

practice, and a student representative. A certificate with the ACQUIN seal is awarded upon 

successful accreditation of the study program. 

1 The Mongolian education system 

Here Higher education in Mongolia is closely linked to connected with the rich history of 

Mongolian statehood since the foundation of the Khunnu Empire in the third century B.C.E. 

and the Great Mongolian Empire in the thirteenth century, founded by Genghis Khaan 

(Genghis Khan).The higher learning was strengthened by Khubilai Khaan, Chinggis Khaan’s 

grandson (1215– 1294), 

According to the Higher Education Law, the institutions of higher learning are divided into three 

categories: university, institute, and college. A major difference between these three categories 

is that universities offer a full range of degree programs, while institutes offer programs up to 

master’s degree and colleges offer vocationally oriented bachelor’s degree as well as 

nondegree programs. By the type of higher education institutions, 17.8% of the total HEIs are 

universities, 69. 3% are institutes, 7.9% are colleges, and 5.0% are branches of foreign HEIs. 
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The country's higher education institutions offer usually a 4-year bachelor's degree, a 2-year 

master's degree and 4-year doctoral programs. The Mongolian higher education system is 

working on course offerings that match the Mongolian labour market. Related curriculum re- 

forms since 2013 have encouraged a greater emphasis on improving general education, 

promoting outcomes-based education, and the expansion of narrowly defined courses of 

study. As a result, faculty development centres and internal quality assurance units, have been 

established in higher education institutions to facilitate the deep implementation of the 

curriculum reform. The development of internal quality assurance is an important issue in 

Mongolian higher education, as it is intended to the process of curriculum review and to 

promote the employability of graduates. 

The Minister of Education, Culture, Science and Sports (MECSS) have the overall 

responsibility for higher education in Mongolia at the system level. Public universities are 

directly accountable to the directly responsible MECSS and are governed by the Higher 

Education Act Law and a series of bylaws. In 1998, the Mongolian National Council for 

Educational Accreditation (MNCEA) was established. 

 

2 Short profile of HEI 

Khugjil Polytechnic College (KPC), located in Khovd Province, was originally established in 

1944 as a veterinary college offering a two-year training program. In 1956, it was transformed 

into an agricultural college, and later reorganized in 1994 as the Training and Research 

Institute of the Altai Region. In 1997, it became a branch of the Mongolian University of Life 

Sciences, and in 2010, it was officially restructured and renamed KPC. There is a total of 134 

staff (82 academics). 

The college has been awarded the Polar Star, a prestigious state honor, and received 

institutional accreditation from the Mongolian National Council for Education Accreditation 

(MNCEA) on May 29, 2020, valid for five years. On September 28, 2020, the college was 

certified for implementing and maintaining a Quality Management System in accordance with 

MNS ISO 9001:2016 standards, valid for three years. Currently, five technical education 

programs have received program-level accreditation: Junior Veterinarian, Plumbing, Heating, 

and Ventilation Equipment Technician, Civil Engineering Technician, Zoo Technician, Food 

Production Service Technician-Technologist. 

Education Programs and Enrollment include Vocational Education (3 years training): 543 

students, Technical Education (1,5 years): 84 students, Technical Education (3 years): 181 
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students. A total of 1,228 students study across 33 programs. All programs are competency-

based and aligned with a standards-based core curriculum. 

The college operates in line with the Law on Vocational and Technical Education and Training, 

the General Law on Education, and sectoral policies. It implements a strategic development 

plan, annual operational plan, and aligns its vision and goals with both national priorities and 

international trends. A five-year development plan has been devised and regularly updated to 

meet labor market demands. 

It formulates its mission to „Provide high-quality training in agriculture, construction, and 

manufacturing through partnerships to meet labour market needs and achieve recognition as 

a leading training institution.“ 
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3 General information on the study program 

“Veterinary Medicine” 

Location 
Khugjil Polytechnic college, Jargalan bag, 

Jargalant soum, Khovd province, Mongolia 

Date of introduction 1944 

Faculty/department Not specifically stated 

Standard period of study (semesters) 6 semesters 

Number of ECTS credits 192 

Number of study places  Not specifically stated 

Number of students currently enrolled Not specifically stated 

Average number of graduates per year Not specifically stated 

Target group(s) Students after finishing school of the region 

Admission requirements Completed secondary education 

Form of study Full time 

Tuition fee No tuition fees 
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“Food Service” 

Location 
Khugjil Polytechnic college, Jargalan bag, 

Jargalant soum, Khovd province, Mongolia 

Date of introduction Sept. 2016 

Faculty/department Training Department 

Number of ECTS credits 120 - 192 

Number of study places 15 – 30  

Number of students currently enrolled 65 

Average number of graduates per year 12 

Target group(s) Students after finishing school of the region 

Admission requirements Completed secondary education 

Form of study Full time 

Tuition fee No tuition fees 
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"Construction Plumbing and Pipe Installation"  

Location 
Khugjil Polytechnic college, Jargalan bag, 

Jargalant soum, Khovd province, Mongolia 

Date of introduction Sept. 2016 

Faculty/department Department of Construction and Mining 

Standard period of study (semesters) 3 semesters 

Number of ECTS credits 120 

Number of study places 15 – 30  

Number of students currently enrolled Not specifically stated 

Average number of graduates per year 79 

Target group(s) Students after finishing school of the region 

Admission requirements 

• Completed secondary education 

vocational education in the plumbing field 

Form of study Full time 

Tuition fee No tuition fees 
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III Implementation and assessment of the criteria 

1 ESG Standard 1.1: Policy for quality assurance 

Institutions should have a policy for quality assurance that is made public and forms 

part of their strategic management. Internal stakeholders should develop and 

implement this policy through appropriate structures and processes, while involving 

external stakeholders. 

1.1 Implementation 

Khovd Polytechnic College's quality policy is an integral component of its overall strategic 

objectives. The policy document guiding the implementation of the quality management system 

at the college is the “Quality Manual”. 

KPC strives toward its vision and mission by developing and implementing long-term, medium-

term, and short-term plans for policy and action. Through action planning, performance 

evaluation, and improvement, the college implements quality management. These plans 

involve performance analysis, benefit enhancement, and continuous improvement to realize 

the institution's vision and mission. 

The school conducts internal quality audits following the "Quality Manual". The internal quality 

management team comprises the following: Director, Manager for Quality Assurance, Manager 

of Academic division, Administrative Manager, Senior specialist liaison of internal monitoring 

and evaluation, team of internal monitoring and evaluation.  

To uphold the quality of the school's activities, a system of procedural internal monitoring and 

evaluation has been implemented. According to the director's directive, a part-time internal 

inspection team has been established in addition to the employee responsible for internal 

inspection and evaluation. The regulations have been revised to explicitly delineate the 

relationship between the employee and the team and to meticulously specify the direction of 

the organization's activities. The internal control officer operates under the direct supervision 

of the director and remains autonomous from other organizational structures when carrying 

out control functions. The school-wide internal quality audit for 2019-2024 encompasses 

routine or daily audits, along with audits focused on planning. Regular internal control activities 

are systematically executed. 

The Strategic Plan of the Polytechnic College (2024–2028) outlines a clear vision: "To train 

competent professionals who are internationally recognized." The mission is: "To become a 

nationally leading polytechnic college accredited by APACC, introducing advanced technology 

and innovation into training and production." This vision and mission emphasize preparing 
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skilled professionals who are competitive on a global scale, contribute to national development, 

and meet the demands of the labor market with the necessary knowledge, skills, and 

competencies, all while fostering a creative and competitive mindset. 

 

1.2 Assessment  

KPC has shown its formal Quality Assurance Policy that is integrated into its strategic 

management framework and operationalised through a Quality Manual and a structured 

Quality Management System. The policy is publicly accessible to the students and oriented 

towards the provision of vocational education and training in accordance with international 

standards, that aim for preparing competent and internationally recognised graduates. 

The institutional quality framework covers the entire organisation and includes learners, staff, 

employers, parents, partners, and other stakeholders. Quality assurance processes are 

embedded across departments and linked to program quality, while considering stakeholder 

expectations, developments in needed technology, and labour market requirements. The 

institution places emphasis on continuous enhancement through planning, monitoring, 

evaluation, and improvement mechanisms based on the PDCA cycle and supported by 

relevant internal procedures and regulatory documents. 

Clear governance arrangements for internal quality management are in place, involving 

institutional leadership and designated quality assurance personnel. Stakeholder participation 

is incorporated through feedback mechanisms, collaboration in decision-making, and 

contributions to the relevance and development of training provision. The policy also identifies 

competency development of institutional members as a central value. 

Nevertheless, the review panel recommends further formalising the quality assurance system 

by establishing a clearly defined closed-loop quality management cycle. While quality 

assurance activities are already implemented, the institution should ensure that systematic 

procedures are in place for the collection, analysis, evaluation, and follow-up of quality-related 

information. Responsibilities, timelines, and monitoring mechanisms should be clearly 

documented to ensure that identified areas for improvement result in concrete actions and that 

the effectiveness of implemented measures is regularly reviewed. Such an approach would 

strengthen continuous improvement processes and enhance institutional accountability. 

(Recommendation) 

1.3 Conclusion 

The criterion is fulfilled. 
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The expert panel gives the following recommendations: 

Recommendation (all programs): The institution should formalise its quality assurance 

system through a clearly documented closed-loop process that ensures the systematic 

implementation, monitoring, and review of improvement measures. 

 

 
2 ESG Standard 1.2: Design and approval of programs 

Institutions should have processes for the design and approval of their programs. The 

programs should be designed so that they meet the objectives set for them, including 

the intended learning outcomes. The qualification resulting from a program should be 

clearly specified and communicated and refer to the correct level of the national 

qualifications framework for higher education and, consequently, to the Framework for 

Qualifications of the European Higher Education Area. 

2.1 Implementation 

To determine the demand for technical and vocational education programs, the following data 

sources were used: (1) National-level statistical indicators of the relevant sector (2) Local 

labour market demand (3) Number of job openings in the sector (4) Number of business entities 

in the sector (5) Information from employers and professional associations. The processes of 

developing and improving the curriculum are interrelated and follow similar sequential steps. 

Curriculum development is carried out in several stages. Firstly, alignment with occupational 

standards / detailed job description, secondly, insurance of stakeholder involvement, definition 

of program and course learning outcomes, fourthly, alignment with curriculum framework and 

requirements, lastly, insurance of transferability and progression between qualification levels. 

 

2.1.1 Veterinary Medicine 

The Veterinary Assistant vocational program is a three-year technical education program 

credited with a total of 192 ECTS equivalents spread over 6 semesters. Applicants must have 

at least completed upper secondary education or possess a vocational qualification. 

According to KPC, graduates of this program will become Veterinary Assistants, equipped with 

the knowledge and skills necessary to keep livestock and animals healthy, provide medical 

treatment and care when animals fall ill, implement preventive measures, and increase 



    
 

 

14 

productivity. They will be capable of accurately diagnosing animal diseases, taking immediate 

action to provide treatment and prevention, efficiently organizing veterinary services, 

collaborating with herders and livestock owners, independently solving veterinary issues, 

adhering to veterinary protocols, and piloting and implementing new technologies. 

Objectives of the program are summarized as follows: (1) Ensure occupational safety and 

hygiene practices (2) Develop essential knowledge and skills for effective veterinary services 

(3) Provide theoretical and practical knowledge through both in-class and field training using 

modern equipment (4) Accurately diagnose, treat, and prevent animal diseases, utilizing 

traditional methods when applicable (5) Optimize veterinary services and collaborate with 

herders and animal owners to resolve issues independently (6) Implement technology 

development policies and increase productivity (7) Select and apply eco-friendly and cost-

effective technologies, protect public health; (8) Enhance financial planning, implementation, 

and investment management (9) Report and account for performed work, uphold Article 6.1 of 

the law of Mongolia: “Livestock is a national wealth and shall be under state protection. 

Learning outcomes in terms of specialized skills include the ability to conduct physical 

examinations and system diagnostics, develop skills in surgical procedures, develop 

reproductive health competencies, gain knowledge in infectious diseases and gaining skills in 

parasitology 

According to KPC, graduates who complete this veterinary assistant program and earn a Level 

VI diploma and qualify for further study, supported by a cooperation agreement with the School 

of Veterinary Medicine of the Mongolian University of Life Sciences.” This curriculum allows 

learners with technical education to pursue further studies at the bachelor's level. 

 

2.1.2 Food Service 

Goal of the program is to develop and implement a technical and vocational education training 

(TVET) curriculum in Food Service (Food Production and Service Technician Technologist) 

that aligns with labour market demands and employer requirements, incorporating a flexible 

system based on high-level professional standards. 

According to the KPC, the technical training program for Cookery and Bakery Production is 

one of the most important professions in the industrial and service sectors, which was launched 

in 2007 as a 2,5-year vocational education program. Since 2011, specialized cook training has 
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been offered in both 2,5-year and 1-year formats, producing an average of over 30 skilled 

workers annually. 

Graduates, over the past five years, a total of 99 students enrolled in the Food Service 

Technician program at KPC, of whom 65 graduated. Among these graduates: 7 continued their 

studies at a higher level 33 are employed in the industrial and service sectors 16 are employed 

in other sectors 4 are currently unemployed. The overall employment rate is 87%. 

The processes of developing and improving the curriculum are interrelated and follow similar 

sequential steps. Curriculum development is carried out in several stages. 

Program Objectives are defined as follows: (1) Operate in accordance with occupational safety 

and hygiene regulations; (2) Prepare meals using advanced techniques and food production 

technology recipes, tailored to customer orders (3) Develop and improve food menus that align 

with service requirements and standards; participate in the development of technological 

cards, recipes, and other documentation (4) Evaluate, identify, receive, and manage food and 

beverage products using sensory analysis; perform inventory and consumption calculations; 

and place orders (5) Organize and manage receptions and special event catering as needed 

(6) Choose and use environmentally friendly and ecologically clean products and technologies 

(7) Lead and manage production and service activities, supervise operations, and participate 

in the development and implementation of projects and programs. 

2.1.3 Construction Plumbing and Pipe Installation 

According to the KPC, this program is a 1,5-year technical education program credited with 

120 ECTS equivalents. Students learning is spread out over 3 terms or semesters, totalling 48 

weeks, or 16 weeks per term, with 640 - 680 hours of study and 36-40 hours of classes per 

week. The training is structured as classroom-based training (lectures, seminars, school-based 

practice), which accounts for 84.4% of the total training hours. External training (industrial 

internship, pre-graduation internship) accounts for 15.5%. Lectures, seminars, and school-

based practices are planned and delivered by each teacher according to the scheduled lesson 

plan. 

Under the supervision of an engineering manager, technicians trained in this program are 

prepared to lead work teams and perform a wide range of professional tasks. These include 

reading and interpreting construction drawings, planning installation layouts, calculating 

materials, and installing internal and external water and heating supply systems, distribution 

centres, sewage systems, and heating and ventilation systems. Technicians are responsible 

for ensuring system sealing, applying sound and thermal insulation, making necessary 
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adjustments and connections, verifying maintenance and operational processes, documenting 

progress, conducting pressure testing, and preparing records for both visible and concealed 

work. They can solve technical challenges independently and are trained to apply energy-

efficient technologies and modern equipment in construction projects. The program is 

designed to equip learners with the knowledge, practical skills, and professional attitudes 

necessary to meet societal needs and employer expectations in the construction sector. 

Driven by the rapid growth of the construction sector in recent years, the labour market has 

experienced a high demand for mid-level technical professionals. In response to this need, a 

Technical and Vocational Education and Training (TVET) license was issued under the 

approval of the Minister of Labor and Social Protection, registration number 2016/16, dated 

March 28, 2016. The first student intake was admitted during the182016–2017 academic year, 

and since then, the program has graduated a total of 79 technicians across 7 cohorts.  

Intended learning outcomes of the program with regards to technical specialized skills include: 

(1) Design external sewage systems (2) Connect and configure components of a district 

heating system (3) Design heating systems Install thermal power sources (4) Design hot and 

cold-water supply systems (5) Design indoor drainage systems (6) Plan and install ventilation 

pipelines. 

2.2 Assessment 

To reach a more international focused standard, the institution should further strengthen the 

English language competencies of students and academic staff to meet the increasing 

international requirements of higher education and professional practice. Enhanced English 

proficiency would facilitate access to international scientific literature, participation in 

international mobility programmes, engagement in academic cooperation projects, and 

communication within global professional networks. The review panel therefore recommends 

the development of targeted measures, such as additional language courses, language 

support services, and the integration of English-language learning materials into the 

curriculum. (Recommendation) 

The review panel also recommends further revising and standardising the module handbooks 

of the programs to ensure consistency with national requirements and internationally 

recognised academic standards. Attention should be given to the harmonisation of content, 

learning outcomes, workload descriptions, assessment methods, and literature references in 

Mongolian and the respective English versions. A more standardised and transparent structure 

would improve the accessibility of program information, support international students in 
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understanding program requirements, and strengthen the international compatibility of the 

study programs. (Recommendation) 

The institution should also update and expand the library resources available to students and 

staff to ensure access to current scientific literature and professional reference materials that 

support the intended learning outcomes of the programs. (Recommendation) 

The review panel recommends upgrading the technical equipment and practical training 

infrastructure of the study programs in line with current developments and requirements within 

the regional industry. Enhanced access to modern equipment and technologies would 

strengthen the technical and vocational orientation of the programs, support the acquisition of 

profession-specific competencies, and improve graduates’ preparedness for employment in 

relevant professional fields. (Recommendation) 

 

2.2.1 Veterinary Medicine 

The Veterinary Medicine program is closely aligned with the institutional mission and strategic 

objectives of providing skilled professionals for the agricultural sector and addressing regional 

labour market needs. As one of the institution’s longest-established programs, it has a strong 

regional role in supporting livestock health, veterinary services, and food safety for animals. 

The program is further aligned with national occupational standards and relevant legal 

frameworks, ensuring its continued relevance within the national veterinary system. 

The design and periodic revision of the program are based on extensive stakeholder 

involvement. Employers, veterinary authorities, professional associations, graduates, partner 

enterprises, and representatives of the livestock sector are systematically consulted through 

labour market analyses, curriculum validation processes, surveys, and regular partnership 

events. Curriculum revisions have been undertaken repeatedly in recent years and are 

informed by stakeholder feedback, job-task analyses, and collaboration with a broad network 

of partner organisations. Student perspectives are also collected through structured feedback 

mechanisms and program evaluation processes. 

The intended learning outcomes are clearly defined and reflect the competencies expected of 

veterinary assistants working in livestock management and animal health services. They 

address professional knowledge and skills in diagnostics, treatment, disease prevention, 

animal husbandry, workplace safety, and the application of relevant technologies. The learning 

outcomes are aligned with the qualification level of the program and correspond to national 

occupational standards and labour market expectations. 
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The curriculum follows a competency-based and modular structure that combines theoretical 

instruction, laboratory training, practical exercises, and possible internships. The sequence of 

courses supports the progressive development of professional competencies and provides a 

balanced distribution between general education, professional foundations, specialisation, and 

practical training. The curriculum is regularly benchmarked against national standards and 

comparable higher education institutions, enhancing transparency, comparability, and 

opportunities for academic progression. 

A particular strength of the program is its strong practical orientation. Internships are 

comprehensively integrated into the curriculum and are implemented through formal 

agreements with a large network of partner organisations, including veterinary clinics, 

laboratories, enterprises, and provincial veterinary units. Internship phases are supported by 

structured supervision, clearly defined learning outcomes, and documented assessment 

procedures. Students are provided with opportunities to participate in authentic professional 

activities, including disease control and outbreak response measures, allowing them to gain 

substantial practical experience in real working environments. 

The program offers well defined employment opportunities within veterinary services, livestock 

management, government agencies, and private-sector organisations. Graduate employment 

rates indicate a strong alignment with labour market needs. In addition, established credit 

recognition agreements enable graduates to continue their studies at higher qualification 

levels, providing transparent pathways for further academic development. 

The program comprises 96 credits, equivalent to 192 ECTS, and follows nationally defined 

workload requirements. Credit allocation, semester structure, and workload expectations are 

transparently documented. Program development follows a structured process that includes 

labour market analysis, curriculum design, approval through institutional bodies, and regular 

review cycles to ensure continued relevance and quality. 

The review panel recommends further strengthening the practice-oriented character of the 

Veterinary Medicine program. In particular, the institution should enhance the availability of 

technical equipment and laboratory infrastructure, including advanced instruments such as 

microscopes, to support the acquisition of profession-specific practical competencies. 

(Recommendation) The curriculum should be revised to include a greater proportion of 

practical training components, ensuring that students are provided with sufficient opportunities 

to apply theoretical knowledge in relevant professional settings. (Recommendation) 

Furthermore, the workload allocated to internships and practical placements should be 
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increased to strengthen students’ hands-on experience and readiness for professional 

practice. (Recommendation) 

 

2.2.2 Food Service 

 
The Food Service program is closely aligned with the institution’s mission and vision of 

providing high-quality vocational education that responds specifically to labour market needs 

through cooperation with regional industry partners. The program aims to prepare qualified 

Food Production and Service Technician-Technologists through a flexible curriculum that is 

regularly adapted to developments in the sector and employer expectations. Its objectives are 

consistent with the strategic priorities of the institution and reflect the requirements of the 

regional and national labour market. 

The program design is based on specific stakeholder involvement. Employers, professional 

councils, industry representatives, alumni, and students participate in curriculum development 

and review processes through formal consultations, surveys, and continuous exchange with 

the institution. Professional councils meet regularly to discuss program development, while 

labour market analyses and employer feedback are systematically considered during 

curriculum revisions. Alumni input has also informed curriculum enhancements, including the 

introduction of content related to child nutrition. Student feedback is collected through regular 

evaluations and surveys and is incorporated into program monitoring activities.  

The intended learning outcomes are defined and focus on the competencies required for 

employment in the food service sector. Graduates acquire knowledge and skills in food 

production, hygiene and safety standards, menu development, nutrition planning, food service 

management, customer relations, catering operations, and the application of environmentally 

responsible technologies. In addition, the program includes the development of transversal 

competencies such as communication skills, ethical awareness, information technology, 

foreign language skills, and risk management. 

The curriculum combines theoretical instruction with extensive practical training. Laboratory 

work, practical exercises, and mandatory internships are integrated throughout the program 

and provide students with opportunities to apply their knowledge in professional settings. 

International cuisine and specialised nutrition topics form part of the curriculum, while a broad 

network of industry partners supports practical training and internship placements. The 

program maintains close links with employers and professional associations, and labour 
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market developments are regularly monitored to ensure continued relevance. The reported 

graduate employment rate indicates strong alignment with the regional workforce demands. 

The program is designed to prepare graduates for careers as cooks, food service supervisors, 

and professionals in food preparation and specialised nutrition services. The qualification level 

corresponds appropriately to technical and vocational education and provides graduates with 

practical competencies required for immediate employment. The program is not intended to 

provide the academic depth associated with bachelor-level qualifications and is therefore 

appropriately positioned within the vocational education framework. 

Workload expectations, credit allocation, and assessment requirements are clearly 

documented and communicated to students. Students are informed about examinations and 

workload at the beginning of each semester. Internship components are embedded within the 

curriculum, include defined learning objectives, and are supported through cooperation with 

numerous industry partners. Admission procedures follow national regulations and are clearly 

regulated. 

The program exhibits a strong commitment to labour market relevance, practical training, 

stakeholder participation, and student support. The available laboratories, teaching facilities, 

and learning materials support the intended learning outcomes, while teaching staff are highly 

engaged in guiding students throughout their studies. Additional digital learning resources, 

including training videos and QR-code-based materials, further support the learning process. 

Nevertheless, according to the expert panel, some aspects in the program could still be 

strengthened. The documentation and standardisation of feedback and curriculum review 

processes should be further developed to increase transparency and consistency (see 

recommendation in chapter 1.1). Greater attention should be given to the terminology used 

for graduate profiles, particularly the designation "food technologist", as this term has a 

substantially different meaning in many international contexts and may create challenges for 

graduates seeking international employment or further study opportunities. 

(Recommendation) Furthermore, the curriculum would benefit from a broader treatment of 

raw materials, including production processes and nutritional aspects, as well as a stronger 

integration of child nutrition and international cuisine within the program structure. 

(Recommendation) 

2.2.3 Construction Plumbing and Pipe Installation 

The Piping and Plumbing program is closely aligned with the mission and educational strategy 

of KPC. The program is embedded within a coherent vocational education pathway that 
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introduces students to technical skills already during secondary education and prepares them 

for further vocational training. Discussions with students, teaching staff, and institutional 

representatives confirmed the strong integration of the program within the institution’s overall 

educational concept. 

The program was developed in response to identified labour market needs and is based on 

extensive consultation with relevant stakeholders. Local employers, industry representatives, 

and advisory board members participate in curriculum development and periodic review 

processes. Labour market analyses and stakeholder surveys have informed program design 

and subsequent revisions. Student feedback is collected regularly and has resulted in 

improvements to the program, although opportunities remain to strengthen the formal 

involvement of students in program development processes. 

The intended learning outcomes are clearly defined and focus on preparing graduates for 

professional careers in the plumbing and sanitary engineering sector. The program equips 

students with the theoretical knowledge and practical skills required to perform professional 

tasks independently and in accordance with industry standards. The qualification is aligned 

with EQF Level 4 and provides graduates with opportunities for further academic progression, 

including access to bachelor-level studies in sanitary engineering. 

The curriculum is appropriately structured and reflects the requirements of the profession. Its 

development was informed by international reference frameworks, including German 

vocational training standards for sanitary, heating, and climate technology. The curriculum 

covers the essential technical areas of piping and plumbing and is supported by teaching staff 

with relevant academic qualifications and professional experience. Industry partners are 

actively involved in curriculum revision processes, ensuring that program content remains 

aligned with developments in the sector and labour market expectations. 

The program offers a balanced combination of theoretical instruction and practical training. 

Laboratory work, workshop activities, project-based learning, and internships enable students 

to apply their knowledge in authentic professional contexts. Internship placements are 

supported through an extensive network of partner organisations, while students retain the 

possibility to select their preferred placement. Academic staff provide comprehensive support 

throughout the internship process, including assistance with placement selection, contractual 

arrangements, and ongoing supervision. 

Graduate employment opportunities are diverse and include positions within construction 

companies, plumbing enterprises, water supply and wastewater utilities, district heating 
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companies, and related technical sectors. Feedback from employers and internship partners 

indicates a high level of satisfaction with graduate competencies and professional 

preparedness. The program therefore maintains a strong connection to labour market needs 

and employment opportunities within Mongolia and mostly its neighbouring countries. 

The program design reflects a structured approval and review process. Labour market 

analyses are conducted regularly and inform decisions regarding program development. 

Following internal consultation and approval through institutional bodies and advisory 

structures, the program undergoes external accreditation and is subject to continuous review 

based on stakeholder feedback. This process supports the ongoing relevance of the curriculum 

and its alignment with professional requirements. 

Strengths of the program include its practical orientation, close cooperation with employers, 

well-equipped workshops, strong student support mechanisms, and highly committed teaching 

staff. Early assessment and additional support measures for students requiring academic 

assistance provide an effective foundation for student success. The learning environment is 

further enhanced by practical training facilities, student-developed projects, comprehensive 

learning materials, and a library with locally adapted educational resources. 

Several areas would benefit from further development. Minor inconsistencies were identified 

in workload calculations and prerequisite structures within the module handbook and should 

be corrected to ensure full transparency and coherence. (Recommendation) Student 

participation in program development could be strengthened through more formalised 

involvement mechanisms. Furthermore, some technical equipment requires maintenance and 

renewal to ensure the continued reliability of practical training. The institution should also 

review the future suitability of workshop tools in light of technological developments within the 

industry, as students reported that equipment available at internship providers is often more 

modern than that used at the institution.  

 

2.3 Conclusion 

The criterion is fulfilled. 

 

The expert panel gives the following recommendations: 

Recommendation (all programs): Strengthen the English language competencies of 

students and staff to support internationalisation, participation in mobility programs, and 

access to international academic and professional environments. 
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Recommendation (all programs): The module handbooks should be further revised and 

more standardized according to Mongolian and English overarching requirements and up-to-

date standards to fit the requirements for international students. 

Recommendation (all programs): The (digital) library resources should be updated over the 

next years according to current scientific literature and professional reference materials. 

Recommendation (all programs): Upgrade the technical equipment in the programs 

according to the requirements in the regional industry for the technical vocational approach. 

Recommendation (Veterinarian Medicine): Include more practical courses in the curriculum 

to establish a higher practical workload. 

Recommendation (Food Service): Consider the term “technician” or  "food technologist", for 

a more internationally related program to avoid misleading expectations in the vocational area. 

Recommendation (Food Service): Integrate a broader treatment of raw materials, including 

production processes and nutritional aspects, as well as a stronger integration of child nutrition 

and international cuisine within the program structure. 

Recommendation (Construction Plumbing and Pipe Installation): Adjust copy paste errors 

and inconsistencies in the current version of the module handbook to ensure a fully 

standardized version that is aligned in the Mongolian and English version to show the 

modernized approach in the program. 

 

3 ESG Standard 1.3: Student-centred learning, teaching, and assessment 

Institutions should ensure that the programs are delivered in a way that encourages 

students to take an active role in creating the learning process, and that the assessment 

of students reflects this approach 

3.1 Implementation 

KPC has implemented a range of activities to support learners` independence and improve 

professional skills. Students need to complete assignments independently. To develop 

teamwork methodology and effective information processing skills, teachers assign 

independent tasks in each subject. Students need to conduct research work and acquire 

research methodology skills. Students complete a diploma project. Students write and defend 

their diploma theses, gaining a wide array of general and specialized skills. Students 

participate in skills competitions. 

Classroom and industrial internship training provide students with the necessary knowledge, 

skills, and attitudes required by vocational education and training standards. Internship 
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guidelines outline the competencies, skills, knowledge, and work attitudes necessary for 

employment. 

As of 2024, each course and objective within the curriculum is supported by a complete test 

bank for knowledge assessment, with increased levels and variants. In both formative and 

summative assessments for professional foundation and specialization courses, methods such 

as direct observation sheets and final product evaluations are used. This has led to a more 

effective evaluation process that supports skill development and consolidation of knowledge. 

Graduation assessments are conducted based on a package of evaluation plans developed in 

alignment with levels V–VI and in accordance with relevant procedures. 

The following types of assessment are conducted during and at the end of the program 

implementation. The assessments are carried out in accordance with procedures established 

by the authorized organizations. These include Diagnostic assessment, Formative (ongoing) 

assessment, Competency unit assessment /Semester assessment/, Graduation assessment. 

The scheduling and execution of examination evaluations are organized by an appointed 

evaluation team following the endorsed timetable. Notably, heightened student engagement 

and enhanced academic performance have been observed since the inception of term 

examinations. 

 

3.2 Assessment  

The review findings indicate that student-centred learning and teaching are implemented 

through a variety of instructional methods, including lectures, seminars, laboratory work, and 

participation in practical projects. Students expressed overall satisfaction with the learning 

environment and particularly valued opportunities to apply theoretical knowledge in practical 

settings. The practical orientation of the programs supports the achievement of the intended 

learning outcomes and impacts to the development of competencies that are aligned with the 

respective qualification level and the needs of the local labour market. At the same time, 

students indicated a desire for additional laboratory-based learning opportunities, particularly 

within the Veterinary Assistant program, but also in Food Service and Plumbing & Pipefitting, 

suggesting potential for further strengthening the practical components of the curricula. 

Student feedback mechanisms are established and include end-of-semester module 

evaluations as well as periodic evaluations of teaching staff. Students reported that concerns, 

suggestions, and complaints can be communicated directly to academic staff, indicating 

accessible channels for dialogue and feedback. These arrangements support student 

participation in the enhancement of teaching and learning processes. 
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The assessment system is generally guided by ministerial regulations, which define 

overarching principles, assessment types, timelines, and responsibilities. Furthermore, 

students are provided with a formal mechanism to submit complaints and appeals regarding 

assessment results. Appeals may be lodged directly with the assessment team on the day of 

assessment and are subsequently reviewed by the responsible agency within a defined 

timeframe. This process provides students with an opportunity to challenge assessment 

outcomes and adds to fairness and accountability. 

 

3.3 Conclusion 

The criterion is fulfilled. 

 

 

4 ESG Standard 1.4: Student admission, progression, recognition, and certification 

Institutions should consistently apply pre-defined and published regulations covering 

all phases of the student “life cycle”, e.g. student admission, progression, recognition 

and certification. 

4.1 Implementation 

4.1.1 Admission 

All educational documents submitted must be valid, authentic, and meet the admission criteria 

without discrepancies. In addition to the above regulations, the school’s internal rules and 

regulations shall be followed during the admission process. The admission process is 

organized in the provinces and local areas by an Admission Committee appointed by the 

school director. The committee conducts admissions according to the official “Student 

Admission Procedure.” In accordance with laws and regulations, applicants must hold a 

complete secondary education certificate.  

Based on labour market demand and requests from enterprises, the school submits the 

proposed admission quota to the central government authority in charge of education for 

approval. The Admission Working Group then disseminates information through the school 

website, Facebook and through local television channels. Eligible students are admitted 

accordingly. 
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4.1.2 Progression 

During their studies, students can transfer between schools offering similar-level programs. 

These transfers are regulated under the General Training Procedure.  

4.1.3 Recognition and certification 

Students in the vocational programs who successfully meet the required competency levels in 

the final assessment are issued a graduation order and awarded a diploma. Vocational 

diplomas are awarded to graduates based on the “Regulation on Issuing Educational 

Certificates for Graduates of Vocational and Technical Education Institutions,” approved by 

Order No. A/13 of the Minister of Education and Science dated January 11, 2024. 

According to Article 17.1.3 of the Law on Vocational Education and Training, "Graduates who 

complete their vocational training program with high distinction at vocational training and 

production centres have the right to continue their studies at the next level in technical 

education institutions offering ladder-type training. 

4.2 Assessment  

The institution maintains effective monitoring of student progression and achievement. Student 

performance is closely tracked, allowing the identification of academic difficulties at an early 

stage. In cases of weaker performance, students receive targeted support through additional 

contact hours and individual remedial measures. This systematic approach reflects a strong 

commitment to student success and helps reduce the risk of academic failure. 

The provision of graduation documentation is appropriate and ensures that students receive 

certification of the qualifications obtained. The documents issued provide sufficient information 

regarding the awarded qualification and are made available to graduates in a timely manner. 

During the site visit it could be made clear that the institution has established clear and 

transparent procedures for student admission. General admission requirements are publicly 

available and consistently applied, enabling prospective students to understand the entry 

criteria and application process. However, the current lack of accessible and disability-friendly 

infrastructure limits participation for applicants with disabilities. This represents possibilities to 

develop regarding equal access and inclusive education and should be addressed through 

appropriate infrastructural developments and support measures in the future. 

(Recommendation) 
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4.3 Conclusion 

The criterion is fulfilled. 

 

The expert panel gives the following recommendations: 

Recommendation (all programs): The institution should revise enrolment regulations and 

further improve the accessibility of facilities and services to ensure equal opportunities for 

students with disabilities. 

 

 

5 ESG Standard 1.5: Teaching staff 

Institutions should assure themselves of the competence of their teachers. They should 

apply fair and transparent processes for the recruitment and development of the staff.  

5.1 Implementation 

As of 2025, KPC employs 82 academic staff. The academic staff comprises four boarding 

school instructors, 28 general education teachers, and 50 teachers for professional fields of 

study. In terms of academic credentials, the staff comprises one individual with a Doctoral 

degree, 40 with Master's degrees, 37 with Bachelor's degrees, and four with Diplomas. 

Notably, 50% of the teachers hold a doctoral or master's degree. 

The teacher is responsible for fulfilling the fundamental tasks delineated in the job description 

by the division of duties as outlined in the procedure of December 26, 2019, 289/A/345 

"Estimation of teaching work of teachers in vocational education and training institutions by 

credit hours". According to state standards, the academic year of vocational and technical 

education spans a minimum of 16 and a maximum of 18 weeks of classroom study. Industrial 

internship is structured into 2 terms, with each lesson lasting 40 minutes, and 80 minutes 

allocated for two-hour sessions without an intermission. The core responsibilities of the teacher 

are intricately linked to the job description, job grade, and job evaluation, serving as the 

foundation for computing the annual teaching hours and supplemental remuneration. The 

annual workload package, encompassing both classroom and non-classroom hours, and 

fluctuates based on the teacher's professional level. 

Instructional workloads are calculated and planned based on the Ministerial Guidelines for 

Determining Teaching Load in TVET Institutions (Order dated January 4, 2024), ensuring 

transparent and fair compensation for extra hours. As per Clause 3.1 of the TVET Teaching 
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Load Regulation, teacher workloads are 16–19 credit hours (classroom) and 1–4 credit hours 

(non-classroom activities). 

Recruitment 

Teachers are selected according to the “Teacher and Staff Recruitment Policy” of KPC. Upon 

commencing employment, new teachers and staff are assigned tasks by their department 

managers as directed by the Director. Experienced personnel provide guidance and support. 

During the 3-month probationary period, their behaviour, teamwork skills, workability, artistic 

proficiency, and adaptability are assessed. In cases where there is only one applicant for a 

position, a test is conducted, and the board of directors determines whether to proceed to an 

interview. Recruitment for every vacancy is conducted through open job vacancy 

announcements for transparency and inclusivity. 

 

Staff Development 

A teacher development support initiative, designed to elevate teacher acumen, disposition, 

ethics, health, social welfare, commendation, and progressive professional expertise, is in 

place. This program facilitates scholarly and research endeavours and extends financial 

backing to teachers who fulfill their contractual obligations and engage in educational degree 

pursuits to enhance their pedagogical proficiency. The school focuses on improving the 

knowledge, professional skills, and competencies of teachers and staff by organizing short- 

and medium-term professional development courses, training, and refresher programs both 

domestically and internationally. 

The government directive underscores the wide utilization of domestic and foreign financing 

and initiatives, directed at enhancing the competencies of vocational education and training 

instructors and augmenting their credentials. This directive has been sanctioned and is being 

executed. The college has implemented the 'Teacher Development Support Program' following 

the legal provisions to encapsulate the essence of the program within the defined framework. 

The school implements the ‚Teacher Development Program‘ and ‚Research and Innovation 

Program‘. Each teacher develops an Individual Professional Development Plan, which is 

monitored by the Training Department and Methodological Council. 

The legislation on vocational and technical education and training in Mongolia encompasses 

governmental policy considerations, quality monitoring, and an evaluation system. The annual 

and semi-annual work planning of educational institutions incorporates the pursuit of program 

goals, with their implementation subject to quantifiable control measures. 
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5.1.1 Veterinary Medicine 

The Veterinary Medicine program is delivered by nine general education teachers for the 

general foundation courses and five professional teachers for the theoretical and practical 

components of the professional core and specialization subjects. In terms of work experience, 

the teachers have 1–18 years of experience in industry and 3–18 years in TVET education. 

The Veterinary Medicine program instructors are all employed in full-time positions. They have 

participated in pedagogical training and obtained teaching licenses. 

 

5.1.2 Food Service 

The general foundation courses of the Food service program Level V–IV technical education 

program are taught by 9 general education teachers, while 4 professional teachers handle both 

the theoretical and practical instruction of the professional foundation core and specialization 

modules. The general education subjects in the Food Service / Food Production and Service 

Technology program are taught by general studies teachers, while the theory and practice of 

core and specialized professional subjects are conducted by five professional teachers in food 

production. 

In terms of professional experience, the teachers have 1 to 22 years of industry experience 

and 2 to 17 years of teaching experience in the vocational education sector. The teachers 

delivering the Food Service / Food Production and Service Technology program are employed 

as full-time staff. 

 

5.1.3 Construction Plumbing and Pipe Installation 

The 1,5-year program for building plumber pipe installation is implemented by nine instructors 

with master’s degrees for the general core curriculum, as well as one bachelor-level and one 

master-level instructor, one methodology specialist, and one training manager for the 

professional core and specialization sections. Teachers have 2 to 14 years of practical 

experience in the field and 5 to 16 years of teaching experience in vocational education. All 

instructors work on full-time contracts and have completed pedagogical training, earning their 

teaching certifications. 
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5.2 Assessment  

5.2.1 Veterinary Medicine 

The review findings indicate that the institution has established transparent and structured 

procedures for the recruitment, evaluation, and development of teaching staff in the program. 

Recruitment is conducted through open competition processes in accordance with national 

regulations, while human resource records are systematically maintained and updated. A 

clearly defined ranking system, supported by role-specific responsibilities, workload 

regulations, and performance evaluations, provides a structured framework for professional 

development and career progression. Annual performance planning, staff evaluations, and 

incentive mechanisms further support the continuous enhancement of teaching quality. 

The institution provides various opportunities for professional development, including 

participation in pedagogical workshops, national competitions, and selected international 

training activities. Staff members are actively engaged in the preparation of textbooks, teaching 

materials, and professional publications and regularly participate in scientific and professional 

conferences. Continuous training activities address competency-based curriculum design, 

assessment methodologies, and information technology skills. In addition, the implementation 

of an ISO 9001 quality management framework supports systematic staff development and 

quality enhancement processes. 

The Veterinary Medicine program is delivered by a qualified academic team consisting of 

specialised veterinary instructors and general education staff. The staff-to-student ratio is 

appropriate and supports effective teaching and supervision. Faculty members possess 

relevant academic qualifications and extensive professional experience in the veterinary 

sector, with a substantial proportion holding master's degrees or higher qualifications as well 

as senior professional or methodological ranks. The strong practical background of many 

instructors enhances the vocational orientation of the program and ensures that students 

benefit from current professional expertise. 

The institution has also invested in modern teaching facilities, including new educational 

buildings, information technology laboratories, and practical training environments, which 

support contemporary teaching approaches and professional skills development 

Strengths include the high qualification level of the teaching staff, their extensive practical 

experience, transparent recruitment procedures, and the comprehensive evaluation and 

incentive system. Staff involvement in veterinary practice and disease control activities further 

strengthens the connection between teaching and professional requirements. 
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Nevertheless, some areas require further development. While professional development 

opportunities are available, structured support for scientific research activities remains limited. 

In addition, greater emphasis could be placed on training related to modern veterinary 

diagnostic technologies, digital teaching methods, simulation-based learning environments, 

and e-learning approaches. Further development in these areas would support the continued 

modernization of teaching practices and strengthen the program’s capacity to respond to 

technological developments within the veterinary profession. 

5.2.2 Food Service 

The review findings indicate that the institution applies structured recruitment and staff 

development procedures for teaching personnel. Recruitment is conducted through public job 

announcements via social media and local newspapers, followed by selection interviews 

managed by the human resources unit. A formal system for professional ranking is in place, 

categorising staff into defined career levels such as consultant, lead, and methodological 

instructors, with additional recognition for specialised qualifications. Financial incentives are 

linked to academic attainment, including salary supplements for doctoral degrees and 

additional benefits for master’s degree holders. 

Staff development is systematically organised through mandatory annual self-development 

plans prepared by each teacher and submitted for management approval. This mechanism is 

complemented by institutional requirements for continuous professional improvement. 

Teachers participate in annual conferences for young academics, engage in curriculum 

development activities, and are involved in internal quality assurance processes. Opportunities 

for knowledge exchange include collaboration with other institutions and participation in study 

visits abroad. Short-term methodological training courses are also provided for general 

education staff, with an overall training duration of approximately three weeks per year. 

The academic staff profile is generally adequate in terms of qualifications and professional 

experience. Most instructors hold bachelor’s or master’s degrees, and a significant proportion 

have relevant industry experience, including international exposure. The teaching staff 

structure within the Food Service program includes general education and specialised 

vocational instructors, ensuring coverage of theoretical and practical components. Staff 

engagement is characterised by active involvement in teaching, curriculum development, and 

student support activities. 

The system includes mechanisms for ongoing professional engagement and exchange of good 

practices. Teachers are encouraged to participate in internal and regional conferences and to 

engage in applied research activities, including small-scale student-involved projects. 
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However, research support structures remain limited in terms of systematic funding and 

institutionalised publication support. 

Overall, the staff development system is structured and transparent, with a strong emphasis 

on individual responsibility for professional growth. At the same time, staff performance 

evaluation relies heavily on self-development planning, and more standardised and 

externalised evaluation mechanisms are not yet fully developed. 

5.2.3 Construction Plumbing and Pipe Installation 

The institution applies a structured approach to the recruitment of teaching staff, particularly in 

specialised technical fields, where preference is given to alumni with relevant industrial 

experience. Recruitment is governed by an internal Teacher and Staff Recruitment Policy, 

which defines selection procedures and is consistently applied in practice. Evidence from staff 

discussions indicates that the process is perceived as transparent and appropriate. 

Newly appointed teachers undergo a probation period of one to six months, as regulated in 

institutional guidelines. Employment conditions, including staff rights and responsibilities as 

well as institutional obligations regarding professional support, are clearly defined in a standard 

employment agreement. These provisions include compliance with institutional rules and 

occupational safety requirements, alongside institutional commitments to staff development. 

A formal mentoring system is in place for newly recruited teachers. Each new staff member is 

assigned an experienced mentor who provides guidance and support during the initial phase 

of employment. Feedback from staff confirms that this mechanism is effective in facilitating 

integration into teaching and institutional processes. 

Staff development is organised through annual training planning, which includes access to 

short-term and long-term professional development opportunities. Training plans require 

approval by departmental leadership, which is also responsible for monitoring outcomes. 

Teachers receive institutional support for professional development in terms of both time 

allocation and financial resources. Administrative support services, including library staff and 

social workers, assist in non-teaching tasks and contribute to an environment in which teaching 

staff can focus on instructional activities and student support. 

Teaching staff are encouraged by institutional leadership to engage in pedagogical innovation 

and to explore new teaching methods. Evidence from discussions indicates that staff are 

granted a degree of autonomy in testing new approaches, including the use of digital tools 

such as artificial intelligence applications in teaching. This reflects a level of institutional trust 

in academic staff competence. Teaching staff in practical disciplines generally possess 

relevant industry experience, enabling them to deliver practice-oriented instruction. The 
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staffing structure includes subject-specific instructors in core technical and general education 

areas. 

The institution provides active support for staff qualification development, including 

participation in online master’s programs and international training opportunities. 

Administrative units support teaching and learning processes through services such as library 

assistance and student support activities, which indirectly reduce the administrative burden on 

teaching staff. Additional contributions by staff include the translation of foreign-language 

technical literature into the local language, addressing a limited availability of local academic 

resources. 

 

5.3 Conclusion 

The criterion is fulfilled. 

 

 

6 ESG Standard 1.6: Learning resources and student support 

Institutions should have appropriate funding for learning and teaching activities and 

ensure that adequate and readily accessible learning resources and student support 

are provided. 

6.1 Implementation 

Compliance with National Standards, KPC has established a learning environment that meets 

the requirements of the national standard MNS 6541:2015 "Technical and Vocational 

Education and Training – General Requirements." The campus features four academic 

buildings, a sports hall and the Business Incubator Centre.  

The college implements a two-shift class schedule in all its classrooms due to limited space. 

The first building is dedicated to theoretical and practical training for agricultural professional 

classes, the second building houses practical training for the Department of Construction and 

Mining, and the third building is utilized for theory and practical training of construction and 

mining classes. 

In 2021, the college unveiled a new school building with a capacity of 960 students. This 

modern facility comprises a basement floor and three additional floors. The basement floor 

hosts theory and practical classes for agricultural and construction courses. The first floor 

features entrances and exits, a food industry internship area, a sports hall, training classrooms, 
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office rooms, and a department for life skills. The second floor is equipped with classrooms, a 

library, a professional hairdressing workshop, a fruit and berry workshop, a teacher's room, 

and accommodations for human resources, occupational health and safety staff, and 

management. The third floor accommodates classrooms, an art room, a teacher development 

area, a computer laboratory, a heavy machinery training room, a manager's room, and a 

financial room. The college's business incubator centre, in operation since 2015, supports 

graduates of hairdressing, tailoring, and baking classes in establishing their businesses over 

6.6 months. 

The school premises, facilities, and classrooms conform to hygiene and safety standards, 

possess ample space for educational engagements, and foster an environment conducive to 

the learning and teaching processes, considering the needs of students, including those with 

disabilities. As per the stipulations, the educational institution must provide dormitories that 

meet general requirements and offer wholesome, secure, and comfortable living conditions for 

students. Provision of the requisite classrooms, laboratories, technical and technological 

resources, materials, and raw materials is aimed at enhancing the outcomes and quality of the 

education program, tailoring them to the requirements and capabilities of both teachers and 

learners alike.  

A favourable environment has been established to facilitate communication, information 

technology, and security for teachers, staff, and students. The KPC is in adherence with 

pertinent educational legislation and program provisions about the establishment of a suitable 

scholastic environment. There are two dormitories with a capacity of 280 on 1700 m2. 

 

Veterinary Medicine 

According to KPC, this program has one theory classroom and two practical training areas that 

meet the standard requirements and are operating normally. It is confirmed that the 

classrooms, laboratories, and practice areas within the educational institution meet the 

standard requirements. Three theoretical classrooms are used for the Veterinary Medicine 

program, along with 1 surgical practice room, 1 veterinary laboratory, 1 anatomy and 

physiology practice room, 1 animal husbandry training site, 1 school-owned livestock pen with 

shelter. These facilities are consistently used for teaching and training. 

The school owns 44 cattle and 315 small livestock, which allows Veterinary Medicine students 

to conduct practical training in animal examination, diagnosis, treatment, surgery, and feed 

trials. Income generated from livestock contributes to solving social issues for staff and 

provides raw materials for the Wool and Cashmere Processing program’s practical lessons. 
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Food Service 

Under  this  program,  one  theory  classroom  and  two  practical  training  areas  meet  the 

standard requirements and are operating normally.  It is confirmed that the classrooms, 

laboratories, and practice areas within the educational institution meet the standard 

requirements. In technical education, it is planned that each class group will consist of 15 

students. The classroom,  practice  area,  tools  and  equipment,  and  raw  materials  are  all  

planned according to the number of students per class. 

For  each  subject,  the  textbooks,  manuals,  electronic  resources,  video/audio lessons, 

websites, and links are specified based on the learning objectives. Instructions on how to 

access and utilize these resources through the school library and other sources are included 

in the program. The school library holds a total of 24,112 books, textbooks, and printed 

materials, of which 60% are professional textbooks. There are 425 books and manuals related 

to the Food Service profession available for students and teachers. Based on the number of 

students enrolled in the Food Service program, there are 47 professional books or manuals 

per student, which is considered a high indicator. This allows for a stable and quality provision 

of essential books, textbooks, and information resources that support the successful 

implementation of teaching and learning activities for both teachers and students.   

 

Construction Plumbing and Pipe 

The classrooms, laboratories, and workshops meet national training standards. Equipment and 

tools used in training are regularly inspected, maintained, and monitored to prevent 

malfunctions or hazards. The plumbing stand laboratory includes 6 experimental devices, 10 

workbenches, and a set of hand and power tools. Equipment usage logs and maintenance 

records are maintained annually. The workshop, equipped with tools from the GIZ project, 

accommodates up to 15 students at a time. Additionally, six types of equipment designed by 

Mongolian engineers, provided by the Ministry of Labor, are integrated into training. Training 

tools and machinery fully support the delivery of program content and ensure skill development 

for students. 

The facilities and resources allow for effective delivery of theoretical knowledge, 

experimentation, and calculations for groups of 15–20 students. Since 2014, the GIZ project 

has significantly invested in improving the training environment for plumbing. It has provided 

542 items of 20 equipment types, worth MNT 119,030,100. Training Materials Textbook 

availability is sufficient. In 2017, the GIZ project supplied full sets of professional books, 

manuals, and exercise workbooks. The school's library holds 174 items for 9 core competency 

modules, 974 items for 10 specialization courses, a total: 1,148 textbooks, manuals, and 
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professional standards. These materials, in constant use since 2016, have significantly 

contributed to improved training quality. Funding is implemented per the Law on Education, 

the Law on Vocational Education and Training, and the Law on the State Budget. 

 

6.1.1 Library Management and Organization 

The college library, covering 334.6 m², is a key unit of the training centre. It operates in 

accordance with the Mongolian Library Law and the national standard MNS 5742:2019. The 

library is internet-connected and serves 35–70 users daily, offering 50–85 books, brochures, 

and manuals from 18 different categories. The library is staffed by two professional librarians. 

Since 2020, the library has been using the “monkoha.com” electronic catalogue system, 

continuously expanding it for academic use.  

The college library collaborates with The Provincial Public Library, National University of 

Mongolia – Khovd Branch, and the Agricultural University Library. They organize mobile library 

services, public events, and share resources. Through a partnership with the Agricultural 

University, staff and students have access to over 6,026 digital resources through the 

muls.lib4u.net system. 

The library serves as a crucial unit within the learning centre. It is staffed by independent 

professionals and housed in a dedicated building. The library's assets are registered as fixed 

assets and are allocated a specific budget for operational expenses. As an independent 

fundamental unit of the educational institution, the library is organized and managed following 

the organizational chart for library planning, management, and operations. 

 

6.1.2 IT support 

Since the 2021–2022 academic year, KPC has adopted the TVETS system designed 

specifically for vocational education institutions which provides flexible communication among 

the academic affairs office, teachers, students, and administrators. One advantage of the 

TVETS system is that it is web-based and does not require any software installation on 

individual computers; users can access it through any internet browser. However, it also has 

some limitations: it lacks the ability to support credit-based course selection, cannot generate 

Uyghur Mongolian script for graduate diplomas, requires mouse navigation between fields, and 

is not suitable for use with student-driven credit-based education systems. 
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6.2 Assessment 

The institution provides learning resources and support services that are generally adequate 

for achieving the intended qualification objectives. The available laboratories are well 

structured and support the practical components of the programs. At the same time, some 

limitations in equipment capacity exist, as certain resources are insufficient for the current 

number of students. For example, the limited availability of microscopes restricts opportunities 

for individual practical work. In addition, parts of the laboratory equipment would benefit from 

modernization to align with current technological developments across the region. 

The supervisory and administrative staff are available in sufficient numbers and possess 

appropriate qualifications to support teaching, learning, and administrative processes. 

Opportunities for professional development are established and include individual training 

measures, supported by dedicated institutional resources. Staff members may apply for further 

qualification activities, enabling the continuous development of competencies. 

Students have access to mobility opportunities through partnerships with institutions in the 

Asian region and (if possible) beyond that as well. These opportunities are actively supported 

by the institution and are regularly utilized by students. 

A notable feature of the student support system is the close interaction between teaching staff 

and students. This enables individualized guidance, early identification of academic 

challenges, and timely support measures. The learning environment is characterized by 

regular communication between students and staff, allowing teaching approaches to be 

adapted to individual learning needs and educational backgrounds. 

The institution’s internal quality assurance processes include monitoring the availability, 

suitability, and accessibility of facilities and equipment. Information regarding available 

resources and support services is communicated to students primarily through teaching staff. 

Regular feedback and review processes are used to maintain the functionality and safety of 

facilities, while the ongoing renewal and modernization of equipment remain important areas 

for future development. (Recommendation) 

 

6.3 Conclusion 

The criterion is fulfilled. 

 

The expert panel gives the following recommendation: 
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Recommendation (all programs): The institution should continuously expand and update 

library resources, including professional literature and practical reference materials, to support 

the achievement of program learning outcomes. 

 

 

7 ESG Standard 1.7: Information management 

Institutions should ensure that they collect, analyse and use relevant information for 

the effective management of their programs and other activities. 

7.1 Implementation 

The information management ensures the implementation of strategic and managerial 

activities that promote program development by efficiently allocating resources in alignment 

with the institution’s vision and mission, maintaining quality and continuity in educational 

activities, and fostering a favourable environment for both work and learning. KPC in Khovd 

Province has developed and is utilizing the following information systems. 

The Ministry of Education and Science and the Education Evaluation Centre conduct external 

assessments online through the mbs.eec.mn system. Students are entered into this system 

along with their respective classes and homeroom teachers. The system also stores 

information on the institution, faculty, and training programs. 

Class teachers register monthly attendance. The Senior Officer for Internal Quality Assurance 

reviews and verifies this data, then submits it to the unified system of the General Department 

of Education. Once submitted, the attendance record becomes un-editable. Students receive 

scholarships after graduation based on these records. Student transfers are recorded monthly 

based on official orders. This includes students who are on academic leave, have transferred 

out, or have transferred in. Each academic year, graduation registration is carried out, including 

grade entry and the issuance of official educational documents. 

Learners enrolled in short-term training courses are registered using the Mergejil system and 

are awarded professional certificates upon completion. In the "Training Management" menu of 

the system, the respective profession is created, and learners registered in the “Students” 

menu are selected and added to the training. Upon course completion, evaluation sheets and 

attendance records are attached for each student and submitted through the “Graduation” 

menu to finalize their certification. The "Student Registration" menu contains personal 

information of each student and the specific profession they are studying. 

Teaching methodology Council 
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The Teaching Methodology Council of KPC operates under the guidelines outlined in Article 

16.16.5.4 of the Budget Law of Mongolia, Article 3.6.1 of the Organizational Rules, and Article 

2.2.3 of the Internal Labor Regulations, including the head, committee secretary, academic 

division and professional, as well as general academic teachers. The primary functions of the 

Teaching Methodology Council encompass providing teachers with methodology and 

management support, mentorship, and evaluation within the scope of their mandate. 

Throughout the 2019-2024 school year, the council convened 10 meetings and successfully 

addressed 17 pertinent issues. The council deliberated, sanctioned, and executed its action 

plan within the overarching framework of the college's "Teacher Development" program in 

2021, as well as the teaching methodology council's implementation plan for 2022, 2023, and 

2024. 

Members of the Teaching Methodology Council are allotted non-academic credit hours based 

on the outcomes of their work as per the teacher's load time credit hours calculation procedure. 

The assessment of students' satisfaction with learning activities was conducted based on 

various indicators including the learning environment, teaching methods, teacher ethics, 

availability of educational resources, health promotion, and student-oriented activities, yielding 

an overall satisfaction rate of 84.1%. This signifies a notable level of student contentment. 

An average satisfaction rate of 84% was garnered from the parental survey, encompassing 

inquiries regarding learning activities, the learning environment, dormitory amenities, and 

school-parent collaboration. However, the collaboration indicator exhibited the lowest 

satisfaction rate at 56%, necessitating refinement through teacher involvement. 

Furthermore, when gauging employer satisfaction with criteria such as the proficiency of 

students engaged in industrial and graduate internships, the maturity of their conduct, the 

supervisory responsibilities of teachers, and the competencies of employed graduates, the 

cumulative satisfaction level was appraised at 82%. Notably, the maturity of students during 

internships obtained a modest score of 56%, indicating the imperative for further enhancement. 

 

7.2 Assessment  

KPC has established defined procedures for the systematic collection and analysis of 

information related to its study programs. These procedures are documented and accessible 

to relevant target groups, including students and teaching staff, which contributes to 

transparency in the handling of quality-related data. The scope of the collected information is 

adequate in terms of completeness, timeliness, and usability, providing a solid basis for the 

further development of the internal quality assurance system. 
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Evidence from discussions with stakeholders indicates that students and staff are involved in 

evaluation processes and, to some extent, in the planning of follow-up measures. This 

participatory approach also supports the relevance and acceptance of the integrated 

information management processes. The responsible quality management units can present 

and explain the available data clearly, indicating a structured and functioning system for data 

handling and reporting. 

At the same time, there is potential to improve the accessibility and communication of relevant 

information, particularly towards students. While information is available, more direct and user-

oriented dissemination mechanisms could enhance awareness and facilitate the use of data 

in the context of continuous improvement. Strengthening feedback loops and ensuring that 

evaluation results and resulting actions are systematically communicated back towards 

students, would further increase the effectiveness of the information management system. 

Further development should focus on improving communication channels and ensuring that 

information is consistently shared with the relevant stakeholders. 

7.3 Conclusion 

The criterion is fulfilled. 

 

8 ESG Standard 1.8: Public information 

Institutions should publish information about their activities, including programs, which 

is clear, accurate, objective, up-to date and readily accessible. 

8.1 Implementation 

The KPC disseminates information on vocational education through local and national 

television channels, Khovd news, the main website, the school's website, and the homepage. 

The school's connectivity infrastructure comprises 125 computers with access to a WiFi 

environment, featuring distinct access rights for teachers and students. Additionally, a 

dedicated local information exchange group for teachers is operational on the website 

www.hugjil.tvet.gov.mn and the Facebook page. 

Within the framework of achieving the quality policy objectives, a total of 3,629 public 

announcements were made through four different communication channels in 24 areas during 

the period of 2020–2024. 

Channels for information dissemination are Local and National Media: Including four local 

channels, SBN Television, and the Khovdnews.mn website; Online Platforms: The school’s 
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official website, Facebook page, and alumni/student groups. Updates are also shared via 

community platforms such as Newkhovd.mn, Khovd.mn, and Khovd TV; Printed Materials: The 

annually updated “Student Handbook” and admissions brochures include program details, 

institutional objectives, rules, and teacher profiles; Information Boards: Public displays provide 

real-time access to schedules and activities; Mass Media: National and local television and 

radio channels broadcast information about achievements, competitions, and success stories; 

Verbal Communication: Meetings, skill competitions, exhibitions, and events share updates 

with students, staff, and the public; Internal Communication Tools: Information is exchanged 

internally via www.hugjil.tvet.gov.mn and the Facebook channel. 

 

8.2 Assessment  

The institution has established comprehensive mechanisms for providing public information 

through a wide range of communication channels, including television, online media, social 

media, printed materials, and institutional publications. Information on admission procedures, 

enrolment requirements, program structures, learning outcomes, curricula, and educational 

opportunities is made available in a transparent and accessible manner. The annual updating 

of brochures and the online availability of student and teacher handbooks further support 

access to relevant information for prospective and current learners. 

The institution also publishes information on graduate outcomes, including employment rates 

and quality indicators, thereby providing stakeholders with evidence of program effectiveness. 

Examination schedules, assessment procedures, and institutional achievements are 

communicated openly, while the participation of employer representatives in final assessments 

strengthens the credibility of the information provided regarding program relevance and 

graduate preparedness. 

Strengths can be identified in the broad dissemination strategy and the consistent use of 

multiple communication channels to reach different stakeholder groups. The publication of 

institutional achievements, including the APACC Gold-Level Accreditation, further enhances 

transparency regarding quality assurance outcomes. 

8.3 Conclusion 

The criterion is fulfilled. 
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9 ESG Standard 1.9: On-going monitoring and periodic review of programs 

Institutions should monitor and periodically review their programs to ensure that they 

achieve the objectives set for them and respond to the needs of students and society. 

These reviews should lead to continuous improvement of the program. Any action 

planned or taken as a result should be communicated to all those concerned. 

9.1 Implementation 

In the past five years all programs under certification underwent a documentary analysis to 

determine the alignment with Level V and VI Technical Education Program with the 

professional standards (detailed occupational description). The curricula's professional 

foundation, specialization, and elective competency units were compared with job 

responsibilities and associated tasks outlined in the professional standard.  

The main objective of developing and improving technical education programs is to align them 

with the job requirements of employers, adapt to changes in the labour market, and incorporate 

methods to equip learners with technological knowledge, practical skills, and soft skills 

(attitudes and behaviours). In 2019 and 2023, curriculum development and improvement 

working groups analysed the tasks of the relevant occupations to determine whether the 

curriculum goals match employers' job requirements.  

Monitoring and verification of the training activities are conducted twice a year. These include: 

(1) Whether the training activities are conducted in accordance with the lesson plans; (2) 

Whether the plans are approved by the training department; (3) The status of updates and 

improvements to the training curriculum; (4) Whether advanced technologies are used in 

training; (5) Whether the teaching methods and skills of instructors are sufficient; (6) Whether 

assessment is conducted in accordance with regulations; (7) Whether the course objectives 

are met, and how theoretical knowledge, skills, and attitudes are delivered; (8) Whether the 

class schedules are planned according to the curriculum; (9) Adequacy of teaching materials; 

(10) Training environment; (11) Implementation of duties assigned to training managers and 

methodologists. In addition, the training manager and methodologist oversee the daily training 

operations. 

The Food Service program was developed based on the model and requirements of technical 

education training programs. Improvements were made with stakeholder participation in 2019, 

2021, and 2023. 

The Veterinary medicine program’s curriculum was revised four times between 2021 and 2024, 

with the most recent version implemented in 2024. In 2021, based on the occupational profiles 
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and professional standards, a working group of vocational teachers and employers revised 

and improved the program. It was then reviewed and validated by the Regional Methodological 

Centre. 

The Construction Plumbing and pipe installation program was developed and improved by 

working groups approved by the Director's Orders in 2019, 2021, and 2024, in compliance with 

the "Model Requirements for Technical and Vocational Education Programs and Plans" 

approved in 2019. 

The college maintains intensive relations with industry partners in all associated professional 

sectors. It has 667 partnerships with enterprises across 6 sectors, being partner for industrial 

training and internships. Graduates also undergo competency assessments involving 

employer representatives. KPC also carries out intensive labour market research. Surveys with 

251 enterprises are conducted annually. This research informs curriculum development and 

ensures alignment with labour market demands. Partner organizations are involved in 

curriculum revisions. 

The annual graduation rate is roughly 70%. The employment rate among graduates (2019–

2024) is also near 70%. Employment is supported by collaboration with enterprises and the 

Business Incubator Centre. Graduation serves as an important metric for evaluating the quality 

of education. According to employer surveys conducted on graduates from 2019-2024, the 

employment of graduates in 2018 has experienced a 6.8 percent increase. 

 

9.2 Assessment 

The institution has established structured procedures for the continuous internal monitoring, 

review, and enhancement of its study programs. Program development, approval, 

implementation, and revision are embedded within a systematic quality assurance framework 

that supports regular evaluation and improvement. Evidence of this approach is provided 

through recurring curriculum revisions, such as those implemented in the Veterinary Medicine 

program and the periodic updates of the Plumbing program in line with international 

competency frameworks and industry requirements. 

Program reviews consider developments in the respective disciplines, labour market needs, 

technological advancements, and internal stakeholder feedback. The introduction of new 

subject areas, including topics related to animal infectious diseases and biosafety, illustrates 

efforts to maintain specific program relevance and ensure that curricula remain up to date. 

Employer feedback is collected regularly and incorporated into curriculum development 

processes, ensuring alignment with professional requirements and sectoral expectations. 
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The institution also monitors student progression, completion, assessment practices, and 

satisfaction levels. Student feedback surveys are conducted annually and analysed 

systematically to identify areas for improvement. Assessment methods are supported by 

structured procedures and a variety of evaluation instruments, while graduation processes are 

clearly defined. The learning environment and support services are reviewed regularly, with 

evidence of ongoing investment in facilities, laboratories, practical training resources, and 

learning materials. 

Internal stakeholder involvement in program monitoring and review is well established. 

Employers, instructors, students, and graduates participate actively in program development 

processes, and their feedback is documented and reflected in subsequent program 

modifications. The increasing engagement of employer representatives indicates strong links 

between the institution and the professional environment. Reported improvements in graduate 

employment rates and employer satisfaction further suggest that program revisions respond 

effectively to external expectations and labour market developments. 

9.3 Conclusion 

The criterion is fulfilled.  

 

 

10 ESG Standard 1.10: Cyclical external quality assurance 

Institutions should undergo external quality assurance in line with the ESG on a cyclical 

basis. 

10.1 Implementation 

In December 2024, the school was accredited for a period of six years by the Asia Pacific 

Accreditation and Certification Commission (APACC), having met the requirements for the 

Gold Level Certification. Additionally, the school was accredited by the Mongolian National 

Council for Education Accreditation (MNCEA) in November 2019 and again in 2024, for a 

period of five years, having fulfilled the institutional accreditation standards.  

As part of the APACC evaluation, recommendations were provided to enhance educational 

activities, including the introduction of innovative teaching methodologies, increasing the 

availability of modern laboratories and practice stands, and improving the academic 

qualifications of teachers. The implementation of these recommendations has been 

incorporated into the 2025 performance plans of the department and plumbing instructors. 
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Measures include: Plumbing instructors are using 10 active learning methods in their teaching 

to improve the quality and effectiveness of instruction and to enhance the planning of practical 

training sessions. The instructors have developed a new plate water heater stand powered by 

an electric boiler for use in on-campus practical training. Plumbing instructor B. Badamjargal 

is currently enrolled in the Master's program in Heating, Ventilation, and Air Conditioning 

Systems at the School of Civil Engineering and Architecture, MUST. 

Based on the recommendations of APACC accreditation recommendations measures are 

being implemented through the 2025 performance plans of the Department and Culinary Arts 

teachers. Culinary teachers are utilizing 10 active learning methods in their lessons to improve 

training quality and outcomes and are refining practical training planning. Teachers 

constructed a heating stand with a hot plate powered by an electric stove at their professional 

practice site and are using it for on-campus practical lessons. Culinary teacher D. Munkhjargal 

is currently pursuing a Master's degree in Food Production at the School of Technology and 

Design.  

The 1,5-year Level V–VI Construction Plumbing and Pipe Installation Program was accredited 

by the MNCEA’s Professional Council on February 10, 2023 (Resolution No. 02) for five years. 

Following expert recommendations aimed at improving the implementation, outcomes, and 

quality of the program, an improvement action plan has been developed and is being 

implemented. 

The Veterinary Medicine program of KPC was accredited for five years by the Vocational 

Education Accreditation Commission under Resolution No. 02 dated March 10, 2023 by the 

MNCEA. The institution adopted the recommendations and requirements as part of its 

operations, performing self-evaluation and planning to submit a quality progress report by the 

second semester of academic year 2025–2026. 

The 3-year Food Service technical education program has been accredited for 5 years by the 

Accreditation Committee of the technical and vocational education program under the 

Mongolian National Council for Education Accreditation (MNCEA) with Resolution No. 

2024/11-10 dated May 31, 2024. 

 

10.2 Assessment 

The institution participates regularly in external quality assurance procedures and has 

successfully completed program accreditation by the national Vocational Education 

Accreditation Commission. The accreditation of the three Technical Education programs for a 

five-year period confirms that the programs have undergone external evaluation within the 
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established regulatory framework and that quality assurance processes are embedded in 

institutional practice. 

External quality assurance activities are closely linked to the institution’s internal quality 

assurance system. Accreditation recommendations are systematically reviewed and translated 

into improvement measures, with particular attention given to stakeholder involvement in 

program development and revision. The participation of employers, graduates, students, and 

academic staff in quality assurance processes strengthens the relevance and effectiveness of 

program enhancement activities. 

The institution operates within the applicable legal and regulatory framework of Mongolia and 

aligns its program management and quality assurance activities with national legislation and 

governmental regulations. The use of the Government Resolution as a framework for 

monitoring and evaluation supports a structured and compliant approach to program quality 

management. 

Evidence is provided that recommendations arising from the 2023 accreditation process have 

been implemented. Examples include the introduction of additional admission requirements 

and measures aimed at increasing academic engagement among staff and students. The 

institution also maintains clear documentation of accreditation decisions, recommendations, 

and follow-up actions, reflecting a systematic approach to quality enhancement. 

The achievement of international accreditation through the APACC Gold-Level Accreditation 

Certificate further supports the institution’s engagement with external quality assurance 

beyond the national context. The planned submission of a progress report on the 

implementation of accreditation recommendations indicates that follow-up procedures are in 

place and that external evaluation outcomes are monitored over time. 

10.3 Conclusion 

The criterion is fulfilled. 
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IV Recommendation to the Accreditation Commission of ACQUIN 

1 Assessment of compliance the Standards and Guidelines in the Higher European 

Area (ESG) in the actual official version  

The study programs “Veterinary Medicine", "Food Service”, "Construction Plumbing and 

Pipe Installation" were assessed based on the "Standards and Guidelines for Quality 

Assurance in the European Higher Education Area" (ESG), and the national or other relevant 

regulations. 

The expert group concludes that the ESG standards 1.1 (Policy for quality assurance), 1.2 

(Design and approval of programs),1.3 (Student-centred learning, teaching and assessment), 

1.4 (Student admission, progression, recognition and certification), 1.5 (Teaching staff), 1.6 

(Learning resources and student support), 1.7 (Information management), 1.8 (Public 

information), 1.9 (On-going monitoring and periodic review of programs) and 1.10 (Cyclical 

external quality assurance) are fulfilled. 

 

2 Certification Recommendation  

The peer-review experts recommend certification without conditions. 

General recommendations: 

Recommendation (all programs): The institution should formalise its quality assurance 

system through a clearly documented closed-loop process that ensures the systematic 

implementation, monitoring, and review of improvement measures. 

Recommendation (all programs): Strengthen the English language competencies of 

students and staff to support internationalisation, participation in mobility programs, and 

access to international academic and professional environments. 

Recommendation (all programs): The module handbooks should be further revised and 

more standardized according to Mongolian and English overarching requirements and up-to-

date standards to fit the requirements for international students. 

Recommendation (all programs): The (digital) library resources should be updated over the 

next years according to current scientific literature and professional reference materials. 

Recommendation (all programs): Upgrade the technical equipment in the programs 

according to the requirements in the regional industry for the technical vocational approach. 

Recommendation (all programs): The institution should revise enrolment regulations and 

further improve the accessibility of facilities and services to ensure equal opportunities for 

students with disabilities. 
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Program-specific recommendations for study program  

Recommendation (Veterinarian Medicine): Include more practical courses in the curriculum 

to establish a higher practical workload. 

Recommendation (Food Service): Consider the term “food technician” or  "food 

technologist", for a more internationally related program to avoid misleading expectations in 

the vocational area. 

Recommendation (Food Service): Integrate a broader treatment of raw materials, including 

production processes and nutritional aspects, as well as a stronger integration of child nutrition 

and international cuisine within the program structure. 

Recommendation (Construction Plumbing and Pipe Installation): Adjust copy paste errors 

and inconsistencies in the current version of the module handbook to ensure a fully 

standardized version that is aligned in the Mongolian and English version to show the 

modernized approach in the program. 

 



    
 

 

49 

V Decisions of the Accreditation Commission of ACQUIN 

Based on the evaluation report of the expert group and the statement of the Khugjil 
Polytechnic College, the Accreditation Commission of ACQUIN decided on its meeting on the 
22 June 2026: 
 

Veterinary Medicine 

The Study Programme “Veterinary Medicine” is certified without any conditions. 

The certification is valid until 30 September 2031.  

The following recommendations are given for the further development of the study programme: 

• Include more practical courses in the curriculum to establish a higher practical 

workload. 

 

Food Service 

The Study Programme “Food Service” is certified without any conditions. 

The certification is valid until 30 September 2031.  

The following recommendations are given for the further development of the study programme: 

• Consider the term “food technician” or  "food technologist", for a more internationally 

related program to avoid misleading expectations in the vocational area. 

• Integrate a broader treatment of raw materials, including production processes and 

nutritional aspects, as well as a stronger integration of child nutrition and international 

cuisine within the program structure. 

 

Construction Plumbing and Pipe Installation 

The Study Programme “Construction Plumbing and Pipe Installation” is certified 

without any conditions. 

The certification is valid until 30 September 2031.  

The following recommendations are given for the further development of the study programme: 

• Adjust copy paste errors and inconsistencies in the current version of the module 

handbook to ensure a fully standardized version that is aligned in the Mongolian and 

English version to show the modernized approach in the program. 

 

 

 


