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The Assessment Report of the peer-review experts is based on the self-assessment reports 

of the Erasmus+ INSPIRE education organisations (HEI, VET, training centre) and extensive 

discussions with the Erasmus+ INSPIRE project coordinator, quality assurance lead, project 

partners, management, deans and/or heads of the departments, heads of training pro-

gramme(s), lecturers, staff representatives, students, and alumni. 

The basis of the Assessment Criteria is part 1 of the “Standards and Guidelines for Quality 

Assurance in the European Higher Education Area” (ESG) in the current official version. At the 

same time the national context, particularly the national regulations regarding the establish-

ment of training programmes, are taken into account. For the Vocational Education and Train-

ing (VET), the EQAVET indicators are also considered.  
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II Introduction 

The experts would like to thank the representatives of the Erasmus+ INSPIRE project partners 

that have taken part in the discussions and willingly shared information and their views during 

the site visit (online). The discussions are valuable not only for the assessment of the institu-

tions, but also for a better understanding of the legal and sociocultural context of the local 

higher education and vocational education and training system. 

Evaluation basis for the peer-review experts is the self-assessment report of the HEI/education 

providers as well as intensive discussions during the site visit (online) with the Erasmus+ IN-

SPIRE project coordinator, quality assurance lead, project partners, management, deans 

and/or heads of the departments, heads of training programme(s), lecturers, students and staff 

representatives. 

Main objective of the certification procedure is to assess the quality of the study/training pro-

grammes and compliance with the "Standards and Guidelines for Quality Assurance in the 

European Higher Education Area" (ESG). The ESG standards are applied as main assessment 

criteria in the international certification procedure. In addition, the respective country-specific 

criteria and EQAVET indicators are taken into account. 

A group of experts was set up, which ensured that all areas relevant to the certification proce-

dure (e.g. legal, structural, social etc. aspects) as well as the ESG, and national criteria were 

considered. The peer-review experts include professors, representatives of the professional 

practice and the student representative. A certificate with the ACQUIN seal is awarded upon 

certification of the training programme. 

1 The Erasmus+ INSPIRE project 

The INSPIRE project (2024-2027) (https://inspire-performing-arts.eu/) aims at upscaling the 

green, the digital, entrepreneurial, soft and resilience skills of existing and prospective perfor-

mance production managers, set designers, artistic and stage directors, facilities managers 

and stage technicians of the Performing Arts Sector and to upskill VET and HE professionals 

in a holistic and innovative way. Its goal is to uplift innovation through the strategic cooperation 

and flow of knowledge among 3 higher and vocational education and training centres and 8 

labour market actors in 6 European countries, active in the Performing Arts Sector. 

One of the main outputs of the project is the INSPIRE Vocational Open Online Course (VOOC), 

namely the INSPIRE training programme. This initiative is strategically designed to address 

the critical need for re-skilling and up-skilling professionals by integrating state-of-the-art prac-

tices in sustainable production, circular economy, and digitalisation, while simultaneously fos-

tering an entrepreneurial and resilient mindset. Building upon the well-structured framework 

https://inspire-performing-arts.eu/
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and curriculum outlined in prior phases, the training programme is a comprehensive, modular 

course aimed at equipping both current and aspiring professionals in the performing arts sector 

with the essential knowledge and skills required to contribute effectively to a sustainable and 

resilient industry. The training programme is organised in 5 self-standing but also complemen-

tary modules. 

It is developed by the INSPIRE consortium partners (https://inspire-performing-arts.eu/part-

ners/): 

• University of the Peloponnese (Higher Education Institution, Greece) - Curriculum Co-

ordinator 

• Accademia Teatro alla Scala (Vocational Education and Training, Italy) 

• Akademie OETHG (Training Center, Austria) 

• ReadLab (Platform Developer, Greece) 

In cooperation with:  

• Post-Innovation for Sustainable Development (PI4SD) (Consulting, Greece) 

• Bakertilly Ecogesa (Consulting, Spain) 

• PEARLE Live Performance Europe (Association, Belgium) 

• OPERA Europa (Association, Belgium) 

2 Short profile of HEI and education providers 

University of the Peloponnese (UoP) 

The University of the Peloponnese (UoP) is a public university located in six different cities, 

Tripoli, Kalamata, Sparta, Nafplio, Patras and Corinth, of the Peloponnese region, with its 

headquarters in Tripolis, Greece. Founded in 2000, UOP today comprises 9 faculties and 22 

departments offering a range of undergraduate, graduate and postdoctoral studies to almost 

25.000 enrolled students. Additionally, there are currently 61 Research Laboratories with over 

200 competitive research programmes in progress, reflecting the university’s strong research 

profile. 

The University of Peloponnese offers 22 Bachelor and 37 Master’s programmes. Plus, each 

department offers a possibility for doctoral & postdoctoral studies. The study programmes 

cover various scientific fields: Arts, Agriculture and Food, Economics and Technology, Engi-

neering, Humanities and Cultural Studies, Health Sciences, Human Movement and Quality of 

https://inspire-performing-arts.eu/partners/
https://inspire-performing-arts.eu/partners/
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Life Sciences, Management and Social and Political Sciences. UoP actively promotes an in-

clusive environment that combats discrimination based on gender, racial or ethnic origin, reli-

gion or belief, disability, age or sexual orientation. UoP employs more than 160 academic staff 

members and serves approximately over 25.000 students across all levels of study, including 

about 23.700 undergraduates, 1.700 postgraduates, and 620 doctoral candidates. 

Participation in the INSPIRE project aligns with UoP’s strategic goals: internationalisation, dig-

ital transformation, cultural innovation, and sustainability in education. University of Pelopon-

nese is accredited by the Hellenic Ministry of Education and regularly evaluated by the Hellenic 

Authority for Higher Education (HAHE).  

 

Accademia Teatro alla Scala 

Accademia Teatro alla Scala is a private foundation founded on 19th December 2001. Today, 

guided by President Victor Massiah and General Manager Luisa Vinci, the Academy boasts 

one thousand seven hundred students in some thirty courses in four departments: Music, 

Dance, Stagecraft, and Management. 

Over three hundred instructors, preeminent Teatro alla Scala artists and artisans and re-

nowned performing arts professionals, guide the development of the young talents. 

The teaching method is based on direct, hands-on, real-world experience (learning by doing) 

complemented by on-the-job training in an intensive internship programme. Concerts, perfor-

mances, exhibitions, and the Academy Project, an annual feature in the La Scala season pro-

gramme, constitute the proving grounds for all Academy students both in and outside of Italy. 

Opportunities have increased greatly over the years with events in over twenty countries, 

among them Austria, Belgium, Brazil, Canada, China, Denmark, France, Germany, Great Brit-

ain, Greece, the Netherlands, India, Japan, Norway, Oman, Russia, Serbia, Spain, Sri Lanka, 

Switzerland, the United Arab Emirates, and the United States. In addition to Teatro alla Scala, 

founding members of the Academy include Regione Lombardia, the Municipality of Milan, the 

Milan Chamber of Commerce, Intesa Sanpaolo, Fondazione Berti Onlus, Fondazione Bracco, 

Fondazione Milano per la Scala and Techbau. They are joined by a large group of sponsors, 

including foundations, associations, businesses, and private citizens, who make it possible for 

the Academy to provide scholarships and other forms of support to facilitate participation in the 

courses.  

 

Akademie der Österreichischen Theatertechnischen Gesellschaft m.b.H., (AOETHG) 
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The AOETHG, established in 2005 as part of the OETHG, is the Austrian education provider 

applying for certification under the INSPIRE programme. As a nationally accredited adult edu-

cation institution, it offers certified vocational training in theatre, media, and event technology. 

The AOETHG operates with a compact administrative core and a teaching network of around 

30 trainers from industry and academia. It serves a diverse learner population—mostly mid-

career professionals—through modular courses and blended delivery. Since 2005, over 2,500 

students have completed programmes in stagecraft, lighting, sound, safety, pyrotechnics, and 

leadership. The pedagogical focus is on small-group, practice-oriented learning, ensuring im-

mediate applicability in the workplace. 
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3 General information on the training programme 

 

INSPIRE Training programme 

Location Distance learning via VOOC 

Name of training programme INSPIRE Training programme 

Date of introduction February 2026 

Faculty/ department N/A 

Standard period of study (semesters) Self-paced 

EQF level 5 (VET) 

Number of (ECTS) credits 5  

Number of study places No limitation 

Number of students currently enrolled N/A (enrolments planned for January 2026) 

Admission requirements 
Open to all interested in the Performing Arts  

sector 

Form of study Online  

Tuition fee Free 
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III Implementation and assessment of the criteria 

The peer-review experts assess the quality of the training programme(s) and compliance with 

the ESG standards, the EQAVET indicators, as well as with the national standards. The report 

must document the assessment of each training programme, taking into account each crite-

rion.  

1 ESG Standard 1.1: Policy for quality assurance 

Institutions should have a policy for quality assurance that is made public and forms 

part of their strategic management. Internal stakeholders should develop and imple-

ment this policy through appropriate structures and processes, while involving external 

stakeholders. 

1.1 Implementation 

The Erasmus+ INSPIRE project employs a multi-layered quality assurance (QA) system to 

ensure that all activities and outputs meet the highest standards of relevance, accuracy, and 

impact. Led by ReadLab Brussels, the QA process is structured around the Quality Manage-

ment Plan (QMP), which sets out clear criteria, roles, and procedures for internal and external 

evaluation. At the core of this approach is the ISO-inspired PDCA cycle (Plan–Do–Check–Act), 

which supports continuous improvement and adaptation throughout the project lifecycle. All 

partners contribute to QA activities under the coordination of the Quality Assurance Committee 

(QAC), which oversees internal peer review, quality monitoring, and corrective measures 

where necessary. 

One of the most critical areas for quality control is the INSPIRE training programme, which is 

composed of five independent modules. Each module has been subjected to an internal peer 

review process, organised and managed by the QAC. Two members of the QAC with subject-

relevant expertise reviewed each module separately, focusing on pedagogical quality, con-

sistency with the training framework, clarity of content, and alignment with the learning out-

comes. This internal process ensures coherence across modules and safeguards academic 

and instructional integrity. 

In parallel, each training module underwent external evaluation by two additional groups: the 

Consultative Body of Experts (CBE) and the Focus Groups (FGs). The CBE, comprising spe-

cialists in green and circular economy, performing arts, and education, reviewed the content 

for sectoral accuracy, innovation, and alignment with labour market needs. Their feedback 

provided input for refining technical aspects and enhancing the real-world applicability of each 

module. The FGs, made up of representatives from the project’s target groups, such as per-
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formance production managers, set designers, and VET/HE educators, offered practical feed-

back based on their experience and needs, ensuring that the training content is user-centred 

and accessible. 

 

1.2 Assessment 

The INSPIRE project has a formal quality assurance policy outlined in the Quality Management 

Plan (QMP), which is led by ReadLab Brussels and integrated into the project's strategic man-

agement. It is publicly available through the project website and the Virtual Learning Platform 

(VLP), where key documents like the QMP and related procedures are accessible in multiple 

languages. 

The policy comprehensively covers key areas, including internal peer reviews, external evalu-

ations by the Consultative Body of Experts (CBE) and Focus Groups (FGs), continuous moni-

toring via the PDCA cycle, and corrective measures. It addresses pedagogical quality, content 

relevance, alignment with labour market needs, and ethical considerations like data protection, 

but could expand on long-term financial sustainability for QA post-project. 

All consortium partners (e.g., University of the Peloponnese as curriculum coordinator, Acca-

demia Teatro alla Scala, Akademie der OETHG, ReadLab) are involved through the Quality 

Assurance Committee (QAC). External stakeholders, including CBE specialists in green econ-

omy and performing arts, FGs from target groups, and associations like PEARLE and OPERA 

Europa, contribute via reviews and feedback. This ensures broad involvement, though stu-

dent/alumni representation could be strengthened in ongoing QA processes. 

Implementation occurs through structured processes like module-specific peer reviews (two 

QAC members per module) and external validations. Monitoring uses the PDCA cycle, with 

the QAC overseeing progress, corrective actions, and tools like platform analytics for learner 

outcomes. Revisions are based on feedback from pilots, FGs, and interim reports (e.g., Euro-

pean Commission-approved interim report), with updates incorporated iteratively, such as con-

tent refinements post-CBE input. 

The University of the Peloponnese (UoP) and other partners promote an inclusive environment 

combating discrimination based on gender, ethnicity, religion, disability, age, or sexual orien-

tation, aligned with national regulations. The project extends this through accessible, multilin-

gual content and flexible learning formats that support disadvantaged groups, though specific 

metrics for monitoring gender balance in enrollment could be enhanced. 

Collaboration is regulated via the project's Grant Agreement (101139932), partnership con-

tracts, and the QMP, which define roles, responsibilities, and feedback mechanisms. Project 
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partners (e.g., PI4SD, Baker Tilly Ecogesa, PEARLE, OPERA Europa) are involved in content 

validation, dissemination, and sustainability planning, with clear procedures for input and Intel-

lectual Property (IP) management under Creative Commons licensing. 

Some good QA practices are the multi-layered approach (internal/external reviews, PDCA) 

ensuring suitable procedures, and the focus on user-centered feedback from focus groups 

enhances relevance to the performing arts sector. One recommendation would be the devel-

opment of specific indicators for long-term impact (e.g., post-6-month learner surveys men-

tioned in meetings) and formalise alumni involvement in revisions. 

The expert group suggests the following recommendation:  

 

• The INSPIRE partnership should develop specific indicators for long-term impact (e.g., 

post-6-month learner surveys) and formalise alumni involvement in revisions. 

 

1.3 Conclusion 

The criterion is fulfilled. 

2 ESG Standard 1.2: Design and approval of programmes 

Institutions should have processes for the design and approval of their programmes. 

The programmes should be designed so that they meet the objectives set for them, 

including the intended learning outcomes. The qualification resulting from a pro-

gramme should be clearly specified and communicated, and refer to the correct level of 

the national qualifications framework for higher education and, consequently, to the 

Framework for Qualifications of the European Higher Education Area. 

2.1 Implementation 

The INSPIRE training programme was created to address the evolving demands of the per-

forming arts sector, particularly in the areas of sustainability, digital transformation, entrepre-

neurship, and resilience. Developed through extensive consultation with industry, education, 

and policy stakeholders, it offers a flexible and modular learning path designed for profession-

als across the sector.  

The programme equips learners with key green, digital, and entrepreneurial skills, modernises 

ESCO occupational profiles, and promotes inclusive, lifelong learning through open and adap-

tive resources. It also supports career mobility through European-recognised micro-credentials 

and fosters stronger ties between education, industry, and policy through co-designed content 

and stakeholder engagement. 
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The INSPIRE training programme has been designed in three steps. First, the partnership 

defined and established the appropriate framework, then within that they created the curricu-

lum and finally upon those the educational content. The consortium implemented the INSPIRE 

Training Framework (milestone 8) as a structured process to ensure the development of a 

high-quality, relevant, and future-oriented curriculum. The framework was based on the find-

ings of the labour market needs analysis (deliverable 2.1) and enriched with best practices in 

sustainability, circularity, digitalisation in the performing arts, entrepreneurship, and lifelong 

learning. It incorporated the European Commission’s quality and competence tools, aligning 

the curriculum with EQF, EQAVET, the EU Approach to Micro-Credentials, and the EntreComp 

and GreenComp frameworks. Emphasis was placed on modular and micro-learning design, 

supported by clearly defined learning outcomes and innovative delivery methods tailored to 

VET. Following this framework, the partnership developed a modular and micro-learning cur-

riculum, aligned with labour market needs identified by a research and more than 230 stake-

holder inputs from six countries, Germany - Belgium - Austria - Spain - Italy & Greece, mapped 

current and emerging skills gaps in the performing arts sector, a proposed series of ESCO 

competences (deliverable 2.2) developed and refined regarding knowledge, skills and attitudes 

for the Sustainable Performing Arts Sector. 

Learning outcomes are mapped to core roles in the performing arts such as stage and artistic 

directors, facility managers, production managers, set designers, and technicians—and ex-

pressed in terms of knowledge, skills, and attitudes. The amount of knowledge and skills to be 

taught and learned are aligned to the time allotted to subjects and topics, and the length of the 

course, ensuring an innovative and effective learning experience. The curriculum content ad-

dresses the following issues:  

• aim of the training programme;  

• learning objectives and outcomes;  

• learning content arranged into a programme, providing the time devoted to each the-

matic area/topic/module;  

• evaluation strategies and methodologies leading to the acquisition of micro-credentials 

and ECTS credits and of a certification of attendance;  

• templates and guidelines for the development of the content of each module. 

Each module covers a specific topic such as sustainability, eco-design, digitalisation, entre-

preneurship, or people management, and is linked to micro-credentials and EU frameworks. 

Modules last 1.5 - 2 weeks, carry 1 ECTS, and include diverse learning activities and assess-

ments.  
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To obtain a certificate of completion for a module, participants must complete all required ac-

tivities and assessments, fulfilling the minimum workload of 25 hours per module. However, 

the partnership created a non-obligatory part, as extra content, of 5+5 studying hours per mod-

ule. This part at every module contains: (i) Additional Reading Materials (5 learning hours of 

total effort: reading articles, scientific papers, listening podcasts/watching videos), (ii) Addi-

tional Project-based Activities (5 learning hours of total effort) activities leading to the develop-

ment of a specific outcome that learners can use it in their daily practices. 

Module 1 “Sustainability in the Performing Arts Sector”: the aim of this module is to es-

tablish the conceptual foundations of sustainability in the performing arts sector. It introduces 

participants to fundamental topics such as climate change, energy efficiency, relevant regula-

tions, and the core principles of sustainability. By building a solid understanding of these key 

themes, the module provides the necessary context for the practical applications explored in 

Module 2 and the subsequent modules. Through this learning process, participants will acquire 

the knowledge and awareness required to interpret and effectively address sustainability chal-

lenges within their professional practice. 

Learning Outcomes:  (a) Knowledge:  

At the end of the module, the participant will be able to:  

• Understand the foundational principles of sustainability and their application within the 

performing arts sector.  

• Recognise the environmental, social, and economic dimensions of sustainability 

through the "Triple Bottom Line" approach as it applies to cultural productions.  

• Identify key global agreements and frameworks, including Agenda 2030 and the Sus-

tainable Development Goals (SDGs), that influence sustainable practices in the arts.  

• Interpret international environmental standards, policies, and legislation relevant to the 

performing arts sector. 

• Analyse the environmental impact of artistic productions, including greenhouse gas 

emissions, energy use, and resource management.  

• Understand the role of energy efficiency, renewable energy technologies, and circular 

economy principles in promoting sustainable cultural practices.  

• Evaluate sustainable strategies, financing mechanisms, and reporting tools, such as 

GRI and CSRD, for effective environmental accountability in the arts. 
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Module 2 “Creating Sustainable Productions and Operating Sustainable Venues for the 

Performing Arts”: this module equips professionals working in the field of performing arts 

with the knowledge, skills and attitudes to integrate sustainability into every stage of their pro-

ductions and operations. This is achieved by developing a comprehensive understanding of 

operational ecology principles for performing arts venues, including energy management for 

heating, cooling, water, and electricity. Further the knowledge will be developed to evaluate 

energy efficiency, manage air quality, and identify opportunities for improving sustainable fa-

cility operations. A significant portion of the module is focused on planning and managing eco-

friendly productions, optimising resource use, adopting sustainable materials and practices, 

and promoting environmental awareness among stakeholders, including potential audiences. 

Through practical applications, case studies, and best practices, professionals working in per-

forming arts will gain confidence and an attitude to lead sustainable initiatives in productions 

and facility operations within the performing arts sector. They will align their professional work 

with sustainable and environmental goals considering industry-specific standards and prac-

tices. 

Learning Outcomes: (a) Knowledge: 

At the end of the module, the participant will be able to: 

• Understand Eco-Design and Eco-Manufacturing principles. 

• Evaluate the environmental impact of materials used in scenic art, props, costumes, 

and lighting, and adopt greener alternatives. 

• Understand sustainability clauses in contracts, fostering team commitment to eco-

friendly practices. 

• Develop sustainable production plans that balance artistic and environmental priorities. 

• Assess and enhance energy efficiency in performing arts venues and buildings. 

• Explore green event planning, procurement management, and sustainable operational 

ecology. 

Module 3 “Digitalising the Performing Arts Sector”: this module aims at contributing to the 

digitalisation of the Performing Arts Sector, providing learning opportunities helping in the de-

velopment of policies, in the creation of a safe digital environment and in the appropriate man-

agement of digital facilities within the organisation. The proposed approach represents the 

basis of undertaking initiatives by deploying advanced ICT in the fields of sustainable produc-

tions and for developing ICT based training projects. 

Learning Outcomes: (a) Knowledge: 
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Knowledge related to the module is defined as what the learner "needs to know" and are the 

following: 

Physical DH&S, Mental safety in a digital environment, Digital safety, Copyrights in a digital 

world, Protection of personal data and privacy, Accessibility in a digital world, Working in 

 multiple organisations, Digital sustainable organisations, Analysis of information needs, 

Information streams in an arts organisation, Information streams in performing arts production, 

Archiving strategies, Defining a policy, Transition management, Transition to a sustainable 

digital organisation, Training needs analysis methodology, Hardware needs for standard ap-

plications, Hardware needs for performing arts applications, Software  assessment and devel-

opment, Basics of standard applications for communication and office work, Basics of collab-

orative planning systems for events, Basics of social media marketing, Basics about archiving 

concepts, Basics of data analysis about clients, Basics of online  ticketing platforms and book-

ing systems, Basics of virtual performance systems, Basics of  system integration soft-

ware, Basics of CADD software, Basics of 3D visualisation software, Basics of collaborative 

digital design applications, Basics of archiving performance documentation, Basics of AR, VR, 

XR, applications for performing arts and events, Basics of digital inclusion equipment for audi-

ences, Basics of AI applications, Roll-out strategies, Physical DH&S, Accessibility in a digital 

world, Training models, Supporting strategies. 

Module 4 “Essential Entrepreneurial Skills for the Performing Arts Sector”: learners will 

develop an entrepreneurial mindset, business strategic planning, management, and marketing 

capabilities while fostering skills in incorporating sustainability for business impact. These com-

petencies will empower them to succeed as innovators, leaders, and strategists in the dynamic 

performing arts sector. 

Learning Outcomes: (a) Knowledge: 

At the end of the module, the participant will be able to: 

• Define the core concepts of entrepreneurship, intrapreneurship, and solopreneurship 

in the performing arts. 

• Explain the importance of strategic, systems, creative, and innovative thinking in the 

performing arts. 

• Describe key management principles, financial strategies, and risk management prac-

tices in performing arts organisations. 

• Understand how sustainability and regenerative principles can be strategically inte-

grated into performing arts organisations. 
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• Recognise how marketing and audience engagement strategies contribute to the suc-

cess of performing arts organisations. 

 

Module 5 “Essential People Management and Resilience Skills for the Performing Arts 

Sector”: the aim of this module is to equip participants with the essential soft skills necessary 

for respectful, safe, collaborative and impactful environments in the performing arts sector, 

focusing on the development of effective communication, collaboration, empathy and leader-

ship strategies and approaches. It is aimed at preparing performing arts professionals in de-

veloping people management and resilience skills to address challenges in the workplace and 

embrace change. 

Learning Outcomes: (a) Knowledge: 

At the end of the module, the participant will be able to: 

• Shift their mindset to recognize and embrace the importance of soft skills in their pro-

fessional practices. 

• Develop effective communication and collaboration strategies tailored to diverse teams 

and stakeholders. 

• Lead change by fostering inclusive and team-oriented approaches. 

• Promote diversity, equity and inclusion in the workplace and respectful behaviours be-

yond power relations. 

• Adapt to challenges with emotional intelligence, empathy, and a solutions-driven ap-

proach to problem-solving, including mental health and burnout challenges. 

• Understand the importance of life-long learning practices within the sector. 

Besides the online training programme, the programme is accompanied by the INSPIRE Prac-

tical Handbook for trainers. After the content is finalised and validated by the consortium and 

external experts, the Handbook for trainers will be published in digital format through the IN-

SPIRE Online Learning Platform (VOOC), enriched with interactive and audiovisual materials 

to facilitate its practical use.  

Five 3-day hybrid seminars, complemented by 15 hours of self-directed learning, will train at 

least 60 VET and Higher Education trainers across partner countries, equipping them to sup-

port the implementation of the Practical Handbook and the VOOC. This approach ensures 

accessibility, allowing participants facing geographical or economic barriers to join remotely. 

Following the seminars, the VOOC will be delivered during the project’s period (2026), in two 
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rounds to over than 480 learners, offering modular, micro-learning content that enables flexible 

participation and progression. 

 

2.2 Assessment 

The INSPIRE training programme represents an internationally coordinated offering in the field 

of sustainability and sustainable thinking and action in the performing arts. It follows a neces-

sary implementation in performing arts education funded by the EU. It is offered supra-region-

ally and internationally via a learning platform. This addresses interest groups at universities, 

training institutes, and across training programmes in the field of performing arts, as well as 

those already working in the sector and related fields.  

At the time of the review, not all parts of the learning platform were available for viewing. The 

handbook for trainers, which is particularly important for the first phase of training new teach-

ers, was also not yet complete. However, from the parts that were available for viewing, it is 

clear that the goals of raising awareness of sustainability at various levels and providing sound 

training in the performing arts can be achieved.  

The stated workload of approximately 25 hours per module seems reasonable. However, the 

learning objectives of the modules should be revised and made clearer, particularly in the case 

of Module 3. 

Module 3 on Digitalisation currently lists a large number of intended learning outcomes, many 

of which do not reflect assessable achievements for learners but rather infrastructural goals or 

descriptive statements. The expert panel and discussions highlighted that “too many out-

comes” are confusing and diminish the intended pedagogical impact. As a rule of thumb, it is 

suggested that the curriculum should articulate one, maximum two, clear and measurable 

learning outcomes per unit, with an additional three to four higher-level outcomes derived from 

case studies or practical assignments. This structure increases the clarity and coherence of 

the learning process for participants and supports robust assessment and recognition aligned 

with the ESG 1.2 standard. Moreover, focusing the learning outcomes in this way ensures they 

match the modular design, workload (25 hours per module), and micro-learning philosophy 

adopted by the programme. Concrete, realistic learning outcomes guarantee that the qualifi-

cation level (EQF 5) is respected, and learners acquire not only theoretical knowledge but 

demonstrable skills in digitalisation relevant to performing arts contexts. 

The expert group suggests the following condition:  
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• The INSPIRE partnership must revise Module 3 in terms of learning objectives/learning 

outcomes to ensure that they are realistic and achievable and that their content can be 

tested in the final exam. 

The expert group suggests the following strong recommendations:  

• The INSPIRE partnership should check all the learning outcomes and make adapta-

tions to ensure that they can be fulfilled within the other 4 modules and assessed. 

These checks should be done also when the translation into different languages takes 

place.  

• The INSPIRE partnership should consider including ethical aspects of AI in module 3 

and ensure the visibility of ethical aspects in all the rest modules. The expert panel 

sees a great need, under the heading of communicating and addressing sustainability 

in the performing arts, to at least address and mention the influences and effects of AI 

on this area. Where appropriate, current developments in this area and their implica-

tions for ethical conduct should be taken into account. 

• The INSPIRE partnership should consider whether the topic of cybersecurity is relevant 

to be addressed on Module 3. In the expert panel opinion, the field of cyber security is 

too broad and extensive to be covered only briefly in this module. The programme can-

not adequately meet the necessary content requirements in such a short time and in 

this manner. 

 

2.3 Conclusion 

The criterion is partially fulfilled because Module 3 “Digitalisation” must be revised in terms 

of intended learning outcomes and their assessment. It is strongly recommended that the 

learning outcomes for the other 4 modules also be checked in line with the verifiable learning 

objectives in the examinations. Other recommendations concern the integration of ethical as-

pects of AI and checking whether cybersecurity can be covered within the module 3. 

 

 

3 ESG Standard 1.3: Student-centred learning, teaching, and assessment 

Institutions should ensure that the programmes are delivered in a way that encourages 

students to take an active role in creating the learning process, and that the assessment 

of students reflects this approach 
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3.1 Implementation 

The INSPIRE training programme is built around carefully designed learner-centred activities 

that place participants at the heart of the learning process. Each module offers a dynamic mix 

of interactive, self-directed, and project-based tasks that are embedded into the lesson struc-

ture, allowing learners to actively engage with the content, apply their knowledge in realistic 

scenarios, and build critical skills for their professional practice.  

Learners access core content, assignments, and interactive activities through the VOOC plat-

form, allowing them to study at their own pace and revisit materials as needed. This combina-

tion of theoretical sections, self-directed online learning and guided practical tasks was de-

signed to make the learning experience more effective, responsive, and student-cantered. 

The examination is independent for every module of the training programme providing flexibility 

to the learners. The examination is conducted online using a secure question bank system. 

Each learner will receive a randomised set of close-type questions designed to ensure fairness 

and minimise duplication. The exam includes multiple-choice questions, matching items, true-

or-false questions, fill-in-the-gap tasks, and other suitable structured formats. The selected 

questions are drawn to comprehensively cover all lessons and units of the module, ensuring a 

balanced assessment of the full content. During the exam, the VOOC platform is locked for the 

learner, restricting access to course materials and ensuring focus on the test. All responses 

must be submitted within an appropriate fixed time limit, after which they are locked and cannot 

be changed. The system prevents backtracking, tracks user activity, and flags any irregularities 

to uphold academic integrity. Once the exam is completed, results, pass or fail, are generated 

automatically by the exam tool and made available according to the module’s grading policy. 

Learners are expected to complete the exam independently and follow all instructions carefully. 

In the case of pass the learner will be awarded with the completion certificate. 

Learner Engagement through the Online Learning Platform Software 

The INSPIRE training programme is designed to make full use of an advanced platform soft-

ware (Articulate Rise) that enables the creation of rich, interactive learning environments. Un-

like static content delivery, this software supports dynamic, personalised, and engaging learn-

ing experiences, which significantly enhance user motivation and knowledge retention. 

A wide range of interactive tools—such as labelled graphics, flashcards, timelines, scenario-

based tasks, and drag-and-drop activities—encourages learners to explore content actively 

and apply concepts in realistic contexts. These features support multimodal learning, combin-

ing visual, textual, and auditory elements to meet diverse learner preferences. 
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Branching scenarios and decision-making tasks foster critical thinking and problem-solving 

skills, while quizzes and knowledge checks provide immediate feedback, helping learners 

monitor their own progress and understanding.  

Gamification elements—such as progress indicators, completion tracking, and optional re-

wards—further enhance learner motivation, while the responsive design ensures that all con-

tent and activities are accessible across devices, including smartphones and tablets. 

Online Learning Platform Specifications and Structure 

The INSPIRE training programme is linked to the project website and social media. It is avail-

able in English and all consortium languages (Dutch, French, German, Greek, Italian, and 

Spanish) to ensure transferability and increase the impact on both national and EU levels.  

The INSPIRE VOOC platform is created based on the Open Educational Resources (OER) 

approach, the Creative Commons License, the EU Open Education 2030 vision on lifelong 

learning and on the WAG 2.0 guidelines. The Attribution-NonCommercial-NoDerivatives (CC 

BY-NC-ND) Creative Commons license are used, only allowing others to download the works 

and share them with others as long as they provide credit, but they will not be allowed to 

change them in any way or use them commercially.   

Software   

Moodle is one of the most popular open-source learning technology with a great community 

and is suitable for training scenarios in higher education and corporate environments. It facili-

tates scalability and can support a growing number of concurrent users and multiple courses 

running in one instance. It can support the multilingual nature of the INSPIRE project and offers 

built-in interoperability and integration features for hosting interactive training material with the 

use of respective standards (SCORM, xAPI).   

Platform Setup  

The INSPIRE VOOC platform is accessed through the address vle.inspire-performing-arts.eu. 

Users have direct access to the available course descriptions and can retrieve information 

related to information management regarding the platform and the INSPIRE project.  

ReadLab has designed and deployed a custom theme following the visual identity of the IN-

SPIRE project, ensuring responsiveness. The INSPIRE VOOC platform design is in line with 

the INSPIRE website, taking into consideration the main visual elements such as the project 

logo, colours, fonts, sizes, buttons, and labels. 

Features   
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Each registered user has access to a series of core pages within the INSPIRE VOOC platform. 

The modules section displays all courses in which the user is enrolled, together with an over-

view of their progress. This allows learners to follow their advancement at a glance and main-

tain a clear sense of their learning journey. 

The Profile page provides a comprehensive view of each learner’s personal and academic 

details within the Virtual Learning Environment (VLE). Users are able to update their basic 

information, including name, email address, and profile picture. The profile also includes an 

overview of module enrolments, a record of activity history, and a summary of completion sta-

tus across modules. Furthermore, users are able to configure their notification and messaging 

preferences, ensuring that the platform experience is adapted to their individual needs. 

In addition to these learner-oriented features, the platform includes a dedicated Train the Train-

ers section, where the Trainers’ Handbook is available for download, offering guidance and 

methodologies to support teaching practices.  

Design  

The INSPIRE VOOC platform is designed as a modern and accessible digital environment that 

reflects the project’s values of sustainability, digitalisation, and resilience in the performing arts 

sector. Its structure ensures a coherent user experience, guiding learners from initial orienta-

tion on the homepage through to in-depth exploration of the five training modules.  

Homepage and Entry Point  

The landing page of the platform establishes the project’s identity through a branded header 

featuring the INSPIRE logo, navigation options (Home, Log in, Language selector), and a wide 

banner image drawn from the performing arts.  

Beneath the banner, five module tiles are prominently displayed, each with distinctive colour 

coding and visual imagery:  

• Sustainability in the Performing Arts Sector  

• Creating Sustainable Productions and Operating Sustainable Venues for the 

Performing Arts  

• Digitalising the Performing Arts Sector  

• Essential Entrepreneurial Skills for the Performing Arts Sector  

• Essential People Management and Resilience Skills for the Performing Arts Sector  

Each tile functions as a gateway to a dedicated module page, providing intuitive navigation 

and visual consistency.  

Module Pages  
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Each module page is structured to ease navigation and facilitate course completion. At the top, 

a banner image reinforces the thematic focus of the module, while a colour-coded title bar 

ensures visual alignment with the homepage. A short description outlines the module’s pur-

pose and scope, accompanied by practical information such as expected study time, learner 

profile, and outcomes.  

Trainer Resources  

A dedicated section is created for trainers, where they will be able to download the Practical 

Handbook for trainers developed by the project’s consortium. This area will be crucial in sup-

porting trainers during the delivery of the courses, ensuring they can rely on clear, standardised 

guidance. By providing this centralised resource, the platform encourages consistency in 

teaching quality across modules and foster a shared understanding of the project’s educational 

vision. The trainer section will therefore complement the learner-focused modules and rein-

force the collaborative nature of the platform. 

Interaction and Support  

The INSPIRE VOOC platform is designed to support active interaction between users and to 

ensure that help is always within reach. Registered users will receive notifications about up-

dates, events, or deadlines directly through the platform, making it easier to stay informed. A 

shared calendar is integrated, and partners are able to add relevant events such as workshops, 

webinars, or meetings. Learners and trainers also have access to a contact section, through 

which they can reach out for assistance when needed. In addition, a navigation guide is created 

to walk users step by step through the platform, demonstrating how to make the most of its 

features.  

Navigation and User Experience  

Across the platform, navigation remains consistent and user-friendly. The header and footer 

repeat on every page, providing continuity and quick access to essential links. The footer inte-

grates: A) The Erasmus+ co-funding disclaimer and logo. B) Useful links (About, Privacy Pol-

icy, Terms of Use, Partners). C) Follow Us section linking to INSPIRE’s social media channels 

(Facebook, Instagram, LinkedIn, YouTube). 

 

3.2 Assessment 

The teaching concept is highly student-centred, emphasising interactive, self-paced learning 

through the VOOC platform with tools like quizzes, branching scenarios, and project-based 

activities. The didactic design, using Articulate Rise software, supports multimodal engage-

ment (videos, podcasts, H5P interactions) and aligns with EQF Level 5, fostering practical 
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application in performing arts. It effectively bridges theory and practice, as seen in module 

structures with knowledge, skills, and attitudes. 

Examinations are module-independent, online, and use a secure question bank with random-

ised closed-type questions (multiple-choice, true/false, fill-in-the-gap), ensuring fairness and 

coverage of all units. Regulations prevent cheating (locked platform, no backtracking, activity 

tracking), with automatic grading and certificates upon passing. This is transparent and flexible, 

though adding open-ended assessments could better evaluate higher-order skills like creativ-

ity. 

Assessment criteria seem to relay highly in quizzes and multiple choices. The expert panel 

believes assessment criteria could be better aligned with learning outcomes in some cases. 

To provide a just evaluation of this ESG, the partnership must provide all the assessment 

questions of the modules that correspond to the assessment level of the intended learning 

outcomes. During the panel discussions, experts noticed that current assessments rely mainly 

on quizzes and multiple-choice items assessing only "knowledge and understanding," not ap-

plication, analysis, or attitudes. In order to elaborate a fair judgment by expert verified, out-

come-aligned as-assessments must be provided by the INSPIRE consortium. Additional pro-

ject-based tasks and case studies need also specific assessment indications. No full question 

sets are provided to confirm alignment with higher-order outcomes like "evaluate environmen-

tal impact" (Module 2) or "develop strategies" (Module 4). This mismatch risks non-student-

centered evaluation, as quizzes alone do not encourage active creation of learning processes. 

Providing full questions will confirm ESG 1.3 compliance to enhance competences related to 

resilience, digitalisation, sustainability, and entrepreneurial skills in performing arts. 

The implementation of the teaching and learning process is strong, with hybrid seminars (3-

day events plus 15 self-directed hours) training 60+ educators, followed by VOOC rollout to 

480+ learners in two rounds. Real-time support via forums and messaging ensures quality, 

with pilots providing feedback for revisions. The process is inclusive, but monitoring completion 

rates during pilots could optimise dropout prevention. 

Students are actively included through interactive tasks, reflection activities, and feedback 

mechanisms (questionnaires, messaging). Focus Groups involving target groups (e.g., set de-

signers, educators) shaped content, ensuring relevance. Inclusion is high, with accessible for-

mats (CC BY-NC-ND licensing, multilingual), though more synchronous sessions (e.g., 

monthly webinars suggested in meetings) could boost engagement. 

Good practice observed is the flexible, modular design and gamification elements promote 

active learning and accessibility, aligning with adult learners' needs in the sector. The expert 

panel suggests incorporating more peer-assessment or collaborative projects to deepen social 
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learning, and track artistic progress via optional video submissions, as discussed in accredita-

tion meetings. 

The expert group suggests the following condition:  

• The INSPIRE partnership must provide all the assessment questions of the modules 

that correspond to the assessment level of the intended learning outcomes.  

The expert group suggests the following recommendation:  

• The INSPIRE partnership should incorporate more peer-assessment or collaborative 

projects to deepen social learning, and track artistic progress via optional video sub-

missions.  

3.3 Conclusion 

The criterion is partially fulfilled because requires the partnership to submit all module as-

sessment questions aligned with intended learning outcomes—is justified by lack of infor-

mation in the documentation and self-assessment report. ESG 1.3 demands student-centered 

assessment that promotes active learning and evaluates diverse cognitive levels.  

4 ESG Standard 1.4: Student admission, progression, recognition, and certification 

Institutions should consistently apply pre-defined and published regulations covering 

all phases of the student “life cycle”, e.g. student admission, progression, recognition 

and certification. 

4.1 Implementation 

The INSPIRE training programme is open to all individuals in the performing arts—practition-

ers, students, professionals, and those from related fields. Admission criteria promote inclusiv-

ity by welcoming non-traditional learners, international participants, and underrepresented 

groups. 

Entry requirements are transparent and flexible, with recognition of prior learning and profes-

sional experience. Its modular design and micro-credentials support lifelong learning, allowing 

participants to study at their own pace. The course fosters a diverse, accessible, and equitable 

learning environment. 

Recognition of Credits 

All modules and micro-credentials are aligned with the ECTS system, enabling easy credit 

transfer across institutions. Transparent assessment records support fair recognition by other 

institutions and employers, and policies for recognising prior learning or mobility experiences 

are clearly defined. 
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Certification of Completion 

Upon successful completion of a module, learners will receive a certificate of completion. A 

dedicated section will also be created to link to the accreditation provided by ACQUIN, devel-

oped in collaboration with the responsible partner. This link will highlight the official recognition 

of the training content and further strengthen the credibility of the platform.   

Awarding Authority:  

Issued jointly by programme partners. 

Enrolments    

To get started, the user needs to create or register an account in the INSPIRE platform. Upon 

creating an INSPIRE account, the user then has the possibility to enrol and access all INSPIRE 

available modules.   

The registration functionality is a two-step process. The user creates the account by filling in 

their Email and information. The second step is to activate the account through an activation 

link sent to the registration email. The registration process is performed only once. Once the 

account is activated, the user can log in, log out, or change the password.   

Learners during the release of the INSPIRE training programme will enrol by themselves (self-

enrolment). This means that each user will have to click the enrol button available in each 

module, given that all modules are offered openly and are accessible to the public. 

4.2 Assessment 

The INSPIRE training programme’s admission criteria promote an inclusive environment that 

is accessible to practitioners, students, professionals of the performing arts or related fields. 

By including course descriptions, objectives, type of enrolment and module outlines, the IN-

SPIRE training programme enables students to decide on the programme’s suitability. Its 

merit-based admission demonstrates alignment with the institutional and European regula-

tions. 

Furthermore, the monitoring of the student progress is approached through quizzes, forums 

and final assessments. When students are challenged, the approach is supported by com-

municating with professors that motivate the student and boost confidence by providing new 

insights for further research. These flexible mechanisms identify individualised challenges and 

track progress in order to improve success percentages. Finally, the certification provides a 

certificate of completion of each module and the possibility of transferable ECTS credits across 

institutions. The expert panel recommends a visible plan for the recognition of credit points. 

The expert group suggests the following recommendation:  
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• The INSPIRE partnership should provide a visible plan for the recognition of credit 

points. 

 

4.3 Conclusion 

The criterion is fulfilled.  

5 ESG Standard 1.5: Teaching staff 

Institutions should assure themselves of the competence of their teachers. They should 

apply fair and transparent processes for the recruitment and development of the staff 

5.1 Implementation 

Teaching Staff Roles in the E-Learning Platform 

The INSPIRE VOOC platform defines clear user roles to manage and deliver content effec-

tively.  

A) Site Administrators have full permissions, and are responsible for overall platform manage-

ment, assigning roles, and ensuring smooth operation.  

B) Managers have the authority to develop and configure specific courses, manage visibility, 

and oversee course content across the VLP, edit the material, as well as access and create 

reports with data derived from the Moodle platform. They also manage communication with 

learners through announcements, forum interactions, private messages, or targeted notifica-

tions. A third category of users,  

C) Students, only have limited access, able to view and interact with the course material after 

enrolment, take the assessment quizzes and monitor their progress through their own profile 

page. 

 

5.2 Assessment 

The participating institutions, primarily the University of Peloponnese, Akademie OETHG and 

Accademia Teatro alla Scala, have an outstanding teaching staff, and those involved demon-

strate a high level of competence and commitment in implementing the program. It can be 

assumed that they will provide sufficient pedagogical and supervisory support for the partici-

pants in the first phase in the design of the programme and its introduction in early 2026. 

Particularly in the introductory phase, which initially involves training additional teachers as 

multipliers, teachers from the initial institutions should be available at all times in the VLE to 
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provide feedback and answer questions from new teachers and learners who have taken the 

course on the platform. 

The expert group suggests the following recommendation:  

• Teachers should be available at all times in the virtual learning environment to pro-

vide feedback and answer questions from new teachers and learners who are using 

the platform. 

 

5.3 Conclusion 

The criterion is fulfilled because the competence of their teachers is assured, fair and trans-

parent processes for the recruitment and development of the staff is seen. 

6 ESG Standard 1.6: Learning resources and student support 

Institutions should have appropriate funding for learning and teaching activities and 

ensure that adequate and readily accessible learning resources and student support 

are provided. 

6.1 Implementation 

Learners benefit from a wide range of digital resources, including interactive videos, quizzes, 

case studies, and access to online reading resources. All materials follow accessibility stand-

ards to ensure inclusive learning. 

The INSPIRE VOOC platform supports flexible, self-paced, and collaborative learning with fea-

tures like discussion forums, real-time feedback, and adaptive content. Learning and study 

material is accessible 24/7 on all devices. 

Learning Resources and Student Support 

The INSPIRE training programme integrates a diverse range of learning resources, in order to 

support different learning styles. Content includes text-based chapters, multimedia materials, 

interactive activities, and assessment quizzes at the end of the units. These resources are 

presented in an accessible format, ensuring usability for learners with special needs and in 

multiple consortium languages. 

Quizzes incorporate multiple choice questions, that allow for an assessment of the learners’ 

knowledge. Interactive learning is further enhanced through H5P tools. Learner support is em-

bedded into the platform design. Discussion forums allow for spaces for peer and instructor 

interaction, while messaging tools allow for direct communication. The platform also hosts re-

flection activities to encourage deeper engagement and critical thinking. Resources are made 
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available for download in accessible formats, with licensing under Attribution-NonCommercial-

NoDerivatives (CC BY-NC-ND) Creative Commons license enabling reuse, adaptation, and 

sharing, provided attribution is maintained. 

6.2 Assessment 

The INSPIRE training programme benefits students by providing a 24h available and diverse 

range of learning material with audiovisual resources, quizzes and case studies that follow 

accessibility standards. There is a fine balance between a self-motivated and paced learning 

with teaching guidance that intervenes when students are challenged. The openness and in-

clusivity of the programme is enhanced also by taking into account the student’s feedback in 

order to adjust to their needs and by forums where students interact with other students and 

professors. Through this interaction, a collaborative environment is cultivated between stu-

dents and teachers. Teachers motivate students to reflection and assessment activities such 

as multiple choice, quizzes so as to combine critical thinking and deeper engagement with 

knowledge. However, an arranged video call by the completion of each module would furtherly 

build up trust between students and teachers supporting their motivation and learning process 

by providing constructive feedback based on general student results. 

6.3 Conclusion 

The criterion is fulfilled. 

7 ESG Standard 1.7: Information management 

Institutions should ensure that they collect, analyse and use relevant information for 

the effective management of their programmes and other activities. 

 

7.1 Implementation  

The INSPIRE VOOC platform is able to incorporate a range of reporting and evaluation tools 

to monitor learner progress, participation, and outcomes. Reports based on information drawn 

by site-wide data offer administrators an overview of enrolment numbers, completion rates, 

and activity use and allow instructors to review participation per user, track views of activities 

and resources, and monitor completion status. Custom reports are possible through Moodle’s 

report-building tools for more specific analysis. 

Assessment activities, including quizzes, follow predefined evaluation criteria, ensuring con-

sistency and transparency. All personal data is processed in full compliance with GDPR re-

quirements. A dedicated Privacy Policy, accessible from the footer, explains in detail what type 

of personal data is collected, why it is processed, users’ rights, retention policies, and data 

protection measures. The footer also provides access to the platform’s Terms of Service.    
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7.2 Assessment 

Processes are effective, with the Moodle-based platform incorporating reporting tools for en-

rollment, completion rates, activity views, and user participation. Data is analysed via custom 

reports and site-wide metrics, informing improvements (e.g., post-pilot evaluations). Use is 

proactive, supporting QA via PDCA, though integrating external labour market data more fre-

quently could enhance relevance.  

Stakeholders are involved through feedback loops in reviews and pilots, with data shared via 

evaluation reports. Learners contribute via progress tracking and questionnaires. Involvement 

is solid, but formalising stakeholder access to anonymised analytics could improve collabora-

tive decision-making.  

GDPR-compliant data handling and privacy policy ensure ethical management, with tools en-

abling detailed monitoring of outcomes. One area for improvement regarding information man-

agement systems is the collection of data from longitudinal surveys for post-course impact 

(e.g., employability after 6 months, as mentioned in meetings) to strengthen evidence-based 

revisions. 

The expert group suggests the following recommendations:  

• The INSPIRE partnership should formalise stakeholder access to anonymised analyt-

ics to improve collaborative decision-making.  

• The INSPIRE partnership should collect data from longitudinal surveys for post-course 

impact (e.g., employability after 6 months) to strengthen evidence-based revisions. 

 

7.3 Conclusion 

The criterion is fulfilled. 

 

8 ESG Standard 1.8: Public information 

Institutions should publish information about their activities, including programmes, 

which is clear, accurate, objective, up-to date and readily accessible. 

8.1 Implementation 

The INSPIRE VOOC platform ensures that all essential information is publicly available and 

accessible in multiple languages. This will include online materials, downloadable documents 

and presentations. 
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The VOOC dedicated site links to the main project website, where a clear overview of the 

project, its objectives, structure, and learning opportunities are presented. The landing page 

of the VOOC site offers open access to course descriptions, highlight recent developments, 

and provides updates on course -relevant activities. The content is available in English as well 

as all consortium languages (Dutch, French, German, Greek, Italian, and Spanish), ensuring 

wider accessibility and reach across national and European contexts. 

Information on the VOOC is designed to serve a diverse audience, including prospective learn-

ers, educators, stakeholders, and the general public. It covers the scope of the training, the 

intended target groups, and the potential applications of the knowledge and skills acquired. By 

combining a well-structured online presence with multilingual accessibility, the INSPIRE pro-

ject’s VOOC ensures that information on the project course is transparent, user-friendly, and 

easily available to all interested parties. 

8.2 Assessment 

The VLP ensures partially that essential information is publicly accessible. While it indeed in-

cludes the learning material, uploaded documents, presentations and the outline of the project, 

the student’s handbook and all training modules which are a significant component for learning 

aren’t fully available in the VLP.  

The expert group suggests the following condition:  

 

• The INSPIRE partnership must upload all modules and the trainers’ handbook in the 

VLP.  

 

8.3 Conclusion 

The criterion is partially fulfilled due to the non-availability of all modules and the trainers’ 

handbook in the VLP.  

9 ESG Standard 1.9: On-going monitoring and periodic review of programmes 

Institutions should monitor and periodically review their programmes to ensure that 

they achieve the objectives set for them and respond to the needs of students and so-

ciety. These reviews should lead to continuous improvement of the programme. Any 

action planned or taken as a result should be communicated to all those concerned. 

9.1 Implementation 

Within the framework of Work Package 2, a structured skills gap analysis was undertaken to 

assess the alignment between the existing competences of professionals in the performing 
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arts sector and the evolving requirements of the labour market. Drawing on quantitative data 

from questionnaires administered across partner countries, complemented by qualitative in-

puts from Focus Groups, interviews, and desk research, the analysis identified critical short-

comings in the provision of soft skills, entrepreneurial and resilience competences, specialised 

digital skills, and emerging green competences. These gaps revealed that the current educa-

tional and lifelong learning systems are insufficient to address the sector’s dynamic needs, 

with only limited examples of best practice identified. The outcomes of this analysis played a 

decisive role in shaping the design of the INSPIRE training programme, ensuring that trans-

versal skills are embedded alongside technical expertise, sustainability and digital literacy are 

approached as cross-cutting priorities, and a blended learning methodology is adopted to max-

imise both accessibility and pedagogical impact. 

The INSPIRE consortium has placed sustainability and continuation at the core of its strategy 

to ensure that the project’s results will remain accessible, relevant, and impactful beyond the 

funded life cycle. From the outset, partners have been committed to developing an Exploitation 

and Sustainability Plan, outlining measures to guarantee the uptake, transferability, and long-

term use of the project’s outputs. Central to this approach is the continuation of key delivera-

bles, including the ESCO Competences Package for the Sustainable Performing Arts Sector, 

the INSPIRE Training Programme and Practical Handbook, the VOOC, the Virtual Learning 

Platform, and the Labour Market Needs Report, all of which will be freely accessible and avail-

able for integration into VET, HE, and industry practices. 

To safeguard their use and evolution, strategies include the maintenance of the project website 

for five years post-funding, the adoption of open access and multilingual dissemination princi-

ples, and the active engagement of stakeholders as multipliers of results. Moreover, interna-

tional certification of the training programme will enhance recognition and transferability across 

Europe. Financial sustainability will be supported through a diversified model combining part-

ners’ own resources, training fees for services (while keeping learning materials open), asso-

ciation memberships, and participation in future EU and privately funded projects. This coop-

erative approach ensures that both nonprofit and for-profit partners are invested in sustaining 

the outputs as part of their daily operations and long-term strategies. Through these measures, 

INSPIRE not only guarantees the durability of its results but also contributes directly to the 

broader Pact for Skills in the Cultural and Creative Industries Ecosystem. By aligning with Eu-

ropean priorities on open education, digitalisation, and sustainability, the project ensures that 

its tools, methodologies, and knowledge will continue to serve professionals, trainers, and pol-

icymakers well beyond its formal conclusion. 



 
 

 

33 

9.2 Assessment 

Processes for continuous monitoring is adequate, with ongoing monitoring via platform analyt-

ics, pilots, and feedback from two VOOC rounds. Readjustments occur through PDCA, incor-

porating Focus groups/interview inputs and post-seminar reports. Status groups (learners, 

trainers, stakeholders) are included via questionnaires and reviews, ensuring a closed loop, 

as seen in content updates from skills gap analysis.  

Instruments (e.g., labor market reports, Focus Groups, CBE reviews, platform metrics) effec-

tively consider research updates (e.g., green/digital trends), societal needs (sustainability fo-

cus), workload (modular, self-paced), progression/completion (tracking tools), assessment ef-

fectiveness (randomized exams), student feedback (questionnaires, forums), and environment 

fitness (accessible VLP). Evaluation is positive, though adding annual societal needs scans 

could optimize currency.  

Participation is reasonable, with students in pilots providing feedback on functionality/content, 

and stakeholders validating designs. This ensures efficiency, as in multilingual adaptations and 

hybrid delivery, though more formalized student co-design roles could enhance it.  

Results are reflected in evaluation reports and communicated via the website, VLP updates, 

and conferences. Communication is transparent (e.g., open access deliverables), but could be 

improved with dedicated stakeholder dashboards for real-time insights and post-6-month fol-

low-ups for impact to better track societal changes. 

The expert group suggests the following recommendation:  

• The INSPIRE partnership should create dedicated stakeholder dashboards for real-

time insights and post-6-month follow-ups for impact to better track societal changes. 

 

9.3 Conclusion 

The criterion is fulfilled. 

 

10 ESG Standard 1.10: Cyclical external quality assurance 

Institutions should undergo external quality assurance in line with the ESG on a cyclical 

basis 

10.1 Implementation 

The INSPIRE partnership decided, even from the proposal preparation stage, to apply for in-

ternational certification to ensure that the INSPIRE training programme meets the highest 

standards of quality, transparency, and recognition at both the European and international 
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level. Certification was considered essential to strengthen the credibility and transferability of 

the programme, enabling its outcomes to be formally recognised by VET providers, HEIs, and 

employers across Europe. The expected benefits include enhanced trust among learners and 

stakeholders, increased employability of attenders through alignment with labour market 

needs, and the long-term sustainability and scalability of the programme beyond the project’s 

lifetime. To achieve this, the consortium adopted a rigorous external quality assurance meth-

odology, involving independent peer review and compliance with established European frame-

works such as EQF, EQAVET, and ESG. This approach not only validated the curriculum and 

training materials but also provided constructive recommendations, ensuring continuous im-

provement and positioning INSPIRE as a benchmark for innovative and future-oriented edu-

cation in the performing arts sector. 

The INSPIRE training programme followed a cyclical external quality assurance process to 

ensure its continuous improvement and long-term relevance. To serve that they have estab-

lished a wide-range of expertise reviewing body, Local Stakeholders’ Groups in the form of a 

Consultative Body of Experts (CBE) and national focus groups (FGs), which also played a 

pivotal role in identifying labour market needs in the performing arts sector across partner 

countries and at the European level. The CBE brought together at least ten experts, while five 

FGs with six members each were created, one in each partner country except Germany. Mem-

bers were drawn from associated partners and sectoral stakeholders, ensuring broad repre-

sentation and expertise. These groups contributed to the identification of best practices in VET 

and HE, the recognition of national specificities, and the discovery of skills gaps in the per-

forming arts. They also validated updates to six relevant job profiles, tested the curriculum, 

training materials, Virtual Learning Platform, and the VOOC, while actively disseminating re-

sults and supporting the exploitation of project outcomes. 

 

10.2 Assessment 

All education providers state in their self-assessment reports that they conduct external quality 

assurance procedures in accordance with internal quality assurance regulations. They are ac-

credited by relevant national accreditation bodies to provide their education services at national 

level. External evaluations are planned as ongoing routines.  

The current international certification procedure led by ACQUIN is part of an external quality 

control. The education providers are undertaking it as part of the Erasmus+ INSPIRE project. 

The training programme is reviewed externally, and the information collected will be used to 

adapt deficiencies and ensure that all standards are met. The assessed training programme 

therefore complies with the requirements of standard 1.10 Cyclical external quality assurance. 
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10.3 Conclusion 

The criterion is fulfilled. 
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IV Recommendation to the Accreditation Commission of ACQUIN 

1 Assessment of compliance with the Standards and Guidelines in the Higher Eu-

ropean Area (ESG) in the actual official version  

The training programme „INSPIRE training programme“ (5 credit points based on ECTS) was 

assessed on the basis of the "Standards and Guidelines for Quality Assurance in the European 

Higher Education Area" (ESG), the EQAVET indicators and the national or other relevant reg-

ulations. 

The expert group concludes that the ESG standards 1.1 (Policy for quality assurance), 1.4 

(Student admission, progression, recognition and certification), 1.5 (Teaching staff), 1.6 

(Learning resources and student support), 1.7 (Information management), 1.9 (On-going mon-

itoring and periodic review of programmes) and 1.10 (Cyclical external quality assurance) are 

fulfilled. 

The expert group concludes that the ESG standards 1.2 (Design and approval of pro-

grammes), 1.3 (Student-centred learning, teaching and assessment) and 1.8 (Public infor-

mation) are partially fulfilled. 

 

Comprehensive evaluation of the expert group 

It must be shown from the previous evaluation criteria how criteria are fulfilled and / or which 

deficiencies exist, if any. 

 

The assessment criteria are as follows: 

Standard 1.1 Policy for quality assurance: Universities have a publicly accessible quality 

assurance strategy, which is part of their strategic management. This strategy is developed 

and implemented by internal stakeholder representatives through appropriate structures and 

processes, involving external stakeholders. 

The criterion is fulfilled. 

 

Standard 1.2 Design and approval of programmes: Universities have procedures for the 

design and approval of their courses. The courses are designed in such a way that their ob-

jectives, including the desired learning outcomes, can be achieved. The qualification obtained 

during a degree program is clearly defined and communicated; it refers to the corresponding 

level of the national qualifications framework for higher education and, consequently, the qual-

ifications framework for the European Higher Education Area. 
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The criterion is partially fulfilled because of deficiencies in the learning objectives and learn-

ing outcomes of the programme.  

Standard 1.3 Student-centred learning, teaching and assessment: Universities ensure 

that the courses offered are carried out in such a way as to encourage students to play an 

active role in the design of the learning process and that this approach is also taken into ac-

count when assessing students / examinations. 

The criterion is partially fulfilled due to the missing assessments for all modules. 

 

Standard 1.4 Student admission, progression, recognition and certification: Universities 

ensure that the courses offered are carried out in such a way as to encourage students to play 

an active role in the design of the learning process and that this approach is also taken into 

account when assessing students / examinations. 

The criterion is fulfilled. 

 

Standard 1.5 Teaching staff: Universities ensure the competence of their teachers. They use 

fair and transparent procedures for the recruitment and further training of their employees. 

The criterion is fulfilled. 

 

Standard 1.6 Learning resources and student support: The university has adequate fund-

ing to finance study and teaching and ensure that there is always a sufficient and readily avail-

able range of learning and support available for their studies. 

The criterion is fulfilled. 

 

Standard 1.7 Information management: Universities ensure that they collect, analyze and 

use the relevant data relevant to the successful conduct of studies and other activities. 

The criterion is fulfilled. 

 

Standard 1.8 Public information: Universities publish easily understandable, correct, objec-

tive, up-to-date and well-accessible information about their activities and courses of study. 

The criterion is partially fulfilled due to the fact that not all modules and trainers’ handbook 

are uploaded in the Virtual Learning Platform (VLP). 
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Standard 1.9 On-going monitoring and periodic review of programmes: Universities are 

constantly monitoring their courses and regularly reviewing them to ensure that they achieve 

the goals set and meet the needs of students and society. The tests lead to a continuous 

improvement of the courses. All affected parties will be informed about any measures planned 

or resulting from this. 

The criterion is fulfilled. 

 

Standard 1.10 Cyclical external quality assurance: Universities regularly undergo external 

quality assurance procedures in accordance with the ESG. 

The criterion is fulfilled. 

 

2 Certification Recommendation  

The peer-review experts recommend certification with conditions of the „INSPIRE Training 

Programme“ (5 credit points). 

Unconditional certification: Compliance with the standards 

The institutional structures and performance fulfil all criteria. In case of substantial compliance, 

the experts may express recommendations for further improvement. These recommendations 

may be taken into account by the HEI with regard to the further improvement of quality. 

Certification with conditions: Partial compliance with the standards 

The institutional structures and performance do not completely fulfil at least one criterion. Cer-

tain aspects must be revised to ensure compliance with the standards. Unfulfilled criteria are 

likely to be met and must be fulfilled within the specified time period. As soon as condition(s) 

are fulfilled, the certification is granted for the complete certification period.  

Refusal of certification: Non-compliance regarding one or more standards 

The institutional structures and performance do not fulfil one or more standards. Major defi-

ciencies and weaknesses are so significant that they are unlikely to be rectifiable within a rea-

sonable period of time. In this case, the Accreditation Commission refuses the certification. 

The HEI can suspend the procedure in order to extend the timeframe for rectifying the major 

deficiencies. 
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The peer group proposes the following certification result: 

• Certification with conditions 

The peer-review experts recommend the following conditions and (strong) recommenda-

tions: 

Conditions for the “INSPIRE Training programme „ (5 credit points) 

1. The INSPIRE partnership must revise Module 3 “Digitalisation” in terms of learning ob-

jectives/learning outcomes to ensure that they are realistic and achievable and that 

their content can be tested in the final exam. (ESG 1.2) 

2. The INSPIRE partnership must provide all the assessment questions of the modules 

that correspond to the assessment level of the intended learning outcomes. (ESG 1.3) 

3. The INSPIRE partnership must upload all modules and the trainers’ handbook in the 

VLP. (ESG 1.8).  

Strong Recommendations for the “INSPIRE Training programme „ (5 credit points) 

1. The INSPIRE partnership should check all the learning outcomes and make adapta-

tions to ensure that they can be fulfilled within the other 4 modules and assessed. 

These checks should be done also when the translation into different languages takes 

place.  

2. The INSPIRE partnership should consider including ethical aspects of AI in module 3 

and ensure the visibility of ethical aspects in all the rest modules. The expert panel 

sees a great need, under the heading of communicating and addressing sustainability 

in the performing arts, to at least address and mention the influences and effects of AI 

on this area. Where appropriate, current developments in this area and their implica-

tions for ethical conduct should be taken into account. 

3. The INSPIRE partnership should consider whether the topic of cybersecurity is relevant 

to be addressed on Module 3. In the expert panel opinion, the field of cyber security is 

too broad and extensive to be covered only briefly in this module. The programme can-

not adequately meet the necessary content requirements in such a short time and in 

this manner. 

Recommendations for the “INSPIRE Training programme „ (5 credit points) 

4. The INSPIRE partnership should develop specific indicators for long-term impact (e.g., 

post-6-month learner surveys mentioned in meetings) and formalise alumni involve-

ment in revisions. 
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5. The INSPIRE partnership should incorporate more peer-assessment or collaborative 

projects to deepen social learning, and track artistic progress via optional video sub-

missions.  

6. The INSPIRE partnership should provide a visible plan for the recognition of credit 

points. 

7. Teachers should be available at all times in the virtual learning environment to pro-

vide feedback and answer questions from new teachers and learners who are using 

the platform. 

8. The INSPIRE partnership should formalise stakeholder access to anonymised analyt-

ics to improve collaborative decision-making.  

9. The INSPIRE partnership should collect data from longitudinal surveys for post-course 

impact (e.g., employability after 6 months) to strengthen evidence-based revisions. 

10. The INSPIRE partnership should create dedicated stakeholder dashboards for real-

time insights and post-6-month follow-ups for impact to better track societal changes. 
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V Decisions of the Accreditation Commission of ACQUIN 

1 Accreditation Decision 

Based on the evaluation report of the expert group and the statement of the Higher Education 

Institution, the Accreditation Commission of ACQUIN decided on its meeting on the 01 Decem-

ber 2025: 

Erasmus+ “INSPIRE” Training Programme (English) 

The Training Programme is certified with the following conditions:   

• The INSPIRE partnership must revise Module 3 “Digitalisation” in terms of learn-

ing objectives/learning outcomes to ensure that they are realistic and achievable 

and that their content can be tested in the final exam. (ESG 1.2) 

• The INSPIRE partnership must provide all the assessment questions of the mod-

ules that correspond to the assessment level of the intended learning outcomes. 

(ESG 1.3) 

• The INSPIRE partnership must upload all modules and the trainers’ handbook in 

the VLP. (ESG 1.8).  

The certification is valid until 01 June 2027.  

The Higher Education Institution must submit documents that prove the fulfilment of 

the condition by 30 December 2026. If the Accreditation Commission comes to the con-

clusion that the condition is fulfilled, the accreditation will be extended until 30 Septem-

ber 2031. If the Higher Education Institution fails to prove the fulfilment of the condition 

in due time, the accreditation will not be extended. 

The accreditation procedure may be suspended for up to 18 months after response from 

the Higher Education Institution, with the expectation that the Higher Education Institu-

tion will remedy the deficiencies within the given time frame. This statement must be 

submitted until 30 January 2026.  

The following recommendations are given for the further development of the Training Pro-

gramme: 

Strong Recommendations  

• The INSPIRE partnership should check all the learning outcomes and make adapta-

tions to ensure that they can be fulfilled within the other 4 modules and assessed. 

These checks should be done also when the translation into different languages takes 

place.  

• The INSPIRE partnership should consider including ethical aspects of AI in module 3 

and ensure the visibility of ethical aspects in all the rest modules. The expert panel 

sees a great need, under the heading of communicating and addressing sustainability 

in the performing arts, to at least address and mention the influences and effects of AI 

on this area. Where appropriate, current developments in this area and their implica-

tions for ethical conduct should be taken into account. 
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• The INSPIRE partnership should consider whether the topic of cybersecurity is relevant 

to be addressed on Module 3. In the expert panel opinion, the field of cyber security is 

too broad and extensive to be covered only briefly in this module. The programme can-

not adequately meet the necessary content requirements in such a short time and in 

this manner. 

Recommendations  

• The INSPIRE partnership should develop specific indicators for long-term impact (e.g., 

post-6-month learner surveys mentioned in meetings) and formalise alumni involve-

ment in revisions. 

• The INSPIRE partnership should incorporate more peer-assessment or collaborative 

projects to deepen social learning, and track artistic progress via optional video sub-

missions.  

• The INSPIRE partnership should provide a visible plan for the recognition of credit 

points. 

• Teachers should be available at all times in the virtual learning environment to provide 

feedback and answer questions from new teachers and learners who are using the 

platform. 

• The INSPIRE partnership should formalise stakeholder access to anonymised analyt-

ics to improve collaborative decision-making.  

• The INSPIRE partnership should collect data from longitudinal surveys for post-course 

impact (e.g., employability after 6 months) to strengthen evidence-based revisions. 

• The INSPIRE partnership should create dedicated stakeholder dashboards for real-

time insights and post-6-month follow-ups for impact to better track societal changes. 

 

 

2 Fulfilment of conditions  

Based on the evaluation of the submitted documents and statement of the Higher Educational 

Institution, the Accreditation Commission of ACQUIN decided on its meeting on 22 of June 

2026: 

The conditions of the Erasmus+ “INSPIRE” Training Programme (English) are fulfilled.  

The certification is valid until 30 September 2031.   

 


