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Postgraduate Program in HE Teacher Education (PgPTE)  

TU Dresden for Erasmus+ Consortium ‘Fraction’ 

II General information 

Location online 

Name of the study program Postgraduate Program in HE Teacher Education 

(PgPTE) 

Degree level EQF 7  

Date of introduction 2023 

Faculty/ department Faculty of Education 

Standard period of study (semesters) 1-2 

Number of ECTS credits 10 

Number of study places Planned: 30 per batch 

Number of students currently en-

rolled 
None 

Average number of graduates per 

year 
To be determined 

Target groups Higher education teaching staff 

Entry requirements 
Academic Degree (EQF 7) and minimum of 1 year work 

afterwards plus first teaching experience in HEI 

Form of study 
campus studies and distance studies, while part-time 

study parallel to work is the suggested mode 

Tuition fee To be determined by implementing institution 
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III Assessment Summary 

The expert panel recommend the certification with conditions and recommendations of 

the “Postgraduate Program in HE Teacher Education”. 

 

1 Conditions 

 

1. The leaning outcomes need to be revised. They must be harmonised in their descriptions 

and reflect the characteristics of well worded learning outcomes. 

2. The assessment method applied needs to be in line with the learning objective. 

 

2 Recommendations 

 

1. The workload of all units should be clarified. Some units are associated with ECTS points 

and they should be aligned with the working hours associated with the unit. 

2. The contents could be clustered into larger units associated with key competencies to fa-

cilitate the creation of microcredentials. 

3. The project consortium should put in place a steering board to ensure the quality of delivery 

of the course in the future. 

4. Structured feedback systems such as regular evaluations among students should be im-

plemented. 

5. The project should integrate open educational resources as well as easily accessible liter-

ature and references. 

6. The course should train competencies for using open educational resources. 

7. The blended learning of each unit should be made more transparent (clarification of work-

load according to the place and type of learning activity per module). 

8. The project team should provide for clear documentation and communication of assess-

ment criteria, methods, and procedures. 

9. The platform should be complemented with a glossary to enhance the comprehension of 

terminology applied in the course. 
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IV Introduction 

1 The FRACTION project 

The FRACTION consortium and project have been assembled to respond to the urgent need 

of enhancing teaching competencies and curricula development at higher education institu-

tions in Asia. Universities in India, China, and Vietnam, for example, require that teachers hone 

their qualifications in both theory teaching and practice in vocational education, as well as 

integrating education, teaching and information technology. The national documents mention 

the development of education and teachers as key priorities, and that there is a strategic inter-

est in establishing international teacher training programmes at HEIs. This not only serves the 

goal of continuous improvement of the capabilities of university teachers in education and 

teaching, but also academic research, innovative practices, and international exchanges.  

The FRACTION central objective is to deliver a unique opportunity to enhance the education 

and pedagogical competencies of teachers and gain recognition for high-quality professional 

practice through developing a postgraduate programme in the field of education with innovative 

teaching methodologies. This will enable the teachers to respond to the increasingly complex 

and diverse educational and social environment, by delivering effective & innovative teaching 

and learning experiences in the classroom to enhance the quality and employability of gradu-

ates. To achieve this aim, following outcomes of the project will be outlined: 

• modern courses with new curricula to enhance effectiveness and innovative pedagogical 

competencies to foster professional development 

• teaching materials with innovative methodologies for new curricula in post-graduate pro-

gram 

• capacity at partner universities through training the teaching staff in new programme and 

methodology 

• lifelong learning resources through developing 

• Center of Teaching Excellence (CTE) with ICT-based distance learning platform with tech-

nology-equipped classes as a sustainable solution to support the implementation of the 

new curricula and to foster innovation in pedagogical practices. CTE will offer career ori-

entation for graduates as well as new courses developed after the project lifetime. 

Based upon own research implemented by the consortium over a period of 5 years activities 

related to defining methodological approaches in the creation of curricula, syllabi and teaching 

programmes were conducted. Those resulted in a defined methodological approach used to 

create new curricula that are now presented in form of the completely developed teaching 

materials, the trainer programme and the fully implemented VLE. 
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The programme in Teacher Education features newly developed courses and curricula at 12 

partnering HEIs in Europe (Poland, Spain, Germany) and Asia (India, China, and Vietnam). It 

offers an excellent development opportunity for a career in teaching or training in a wide range 

of post-compulsory institutions. 

 

2 Genesis of the cooperative project and future perspective  

The Training Programme has been developed within a global partnership of 12 HEIs from Asia 

and Europe over a period of 3.5 years with funding by the Erasmus programme as a capacity 

development project. Continuously, all FRACTION partners did and do actively participate in 

all activities. 

Throughout the development process, FRACTION consortium was managed by the Steering 

Committee (SC), Project Management Board (PMB) with representatives from each university, 

WP leaders and Quality Committee (QC).  

Responsibility was distributed among partners from both continents; however, some of them 

did take over a greater volume of overall work. For example, four lead one work package with 

selected tasks like managing the learning technology, heading module implementation or run-

ning quality measures. All EU partners did (and do) support non-EU activity leaders to ensure 

smooth implementation of work package activities. Nevertheless, to ensure the proportion of 

distributing management of the work package, three biggest non-EU partners did act as lead-

ers of the work package. This involvement of external stakeholders allowed the whole consor-

tium to acquire skills concerning management of international PgPTE measures at university 

level, implementing their expertise and university facilities in order to support implementation 

of the programme’s activities in an effective way. 

For a sustainable approach, all Asian partners will continuously offer the training through the 

newly established Center of Teaching Excellence (CTE) as part of the project in their institu-

tions (i.e. 2 in China, 2 in Vietnam and 5 in India). The German partner will provide the certifi-

cation, the Polish partner the VLE, the overall network, and the Spanish partner measures 

quality assurance in a suitable way. 
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V Documentation and assessments 

1 Qualification objectives 

Documentation 

Rationale for the programme  

The FRACTION consortium and project have been assembled to respond to the urgent need 

of enhancing teaching competencies and curricula development in the HEIs in Asia. Curricu-

lum development in the field of education is a regional priority for Asia; the consortium is also 

diversified within the region in terms of composition. 

The programme aims to deliver a unique opportunity to enhance education of teachers and 

gain recognition for high quality professional practice through developing postgraduate pro-

grammes in the field of education with innovative teaching methodologies enhancing peda-

gogical competencies. This solution will enable the teachers to respond to the increasing com-

plexity and diversity of the educational and social environment, by delivering effective, innova-

tive & hands-on teaching and learning experiences in the classroom and through this enhance 

the quality and employability of graduates. 

Overall objectives 

To achieve the overall aim, the following specific objectives have been defined: 

1. Develop modern curricula and courses to enhance effectiveness and innovative peda-

gogical competencies and foster professional development. 

2. Develop teaching material with innovative methodologies for new curricula in post-grad-

uate programmes. 

These objectives respond to the need of involving non-EU partners in joint preparation and 

developing of new programmes. Asian partners will play a vital role in addressing needs ac-

cording to the country specific, as well as actively contribute to the content of prepared courses 

and curricula. Such collaboration will ensure that the new programme meets demands of the 

market thus will increase employability of graduates. 

3. Carry out capacity building at partner universities through training the teaching staff in 

new programmes and methodology. This will ensure that at each university staff is pre-

pared to deliver new programmes in a planned manner. They will be trained and in-

structed in using new education technology as it is implemented at each partnering uni-

versity. 
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4. Create lifelong learning resources through developing ICT based platforms to support 

implementation of the new curricula. This will enable teachers to be familiar with working 

in an E-Learning environment and apply innovative and effective teaching methodolo-

gies. Furthermore, it will allow them to prepare students to cope with modern technolo-

gies and expectations of their potential employers. 

5. Create sustainable solutions to foster innovation in pedagogical practices through devel-

oping the Center of Teaching Excellence (CTE). Setting up the center will ensure sus-

tainability of project results and internal capacity of each university, therefore a pro-

gramme will be offered after the end of the project. Each university will have its own 

center and staff will be ready to develop new programmes in the education field for teach-

ers. 

The other benefits coming from fulfilling FRACTION “Postgraduate Professional Teacher Ed-

ucation Program” objectives is building awareness of the importance of continuous learning 

and developing own competencies among teachers. Graduates will also be guided to enhance 

their employability through the CTE that will offer career orientation services for them. 

As this is an in-service training course in higher education, no degree is obtained. Rather, it is 

a certification course, awarding participants a certificate on completion and proof of the mod-

ules adding up to 10 ECTS credit points for the full course. The credit points achieved ensure 

connectivity, insofar as the participants are pursuing aspirations to take up further studies in 

Europe. As well, such may lead to recognition of the overall programme or single modules 

within other postgraduate programmes, even within master programmes (cf. the respective 

activities of the TU Dresden School of Humanities and Social Sciences). 

Overall Learning Outcomes of the Programme 

• For graduates of PgPTE: those will continue to be competitive at the labour, market through 

participation in new programmes developed by the CTE and trained staff. 

• For trained teaching staff: who will be able to prepare new programmes utilizing delivered 

equipment and CTE resources, thereby increasing the employability of graduates through 

delivering them modern teaching programmes with innovative methodologies. 

• For non-teaching staff: who will also create the awareness among HEIs society about ne-

cessity and benefits of international collaboration. 

Prospective students can gain recognition for high-quality professional teaching practice. 



 

9 

Moreover, university staff involved in the project through networks developed with EU and 

other Asian HE collaborates will foster continuing cooperation in terms of exchanging good 

practices and expertise beyond the life of the project. 

Assessment 

It has been ambitiously stated that the programme seeks to respond to the urgent need of 

enhancing teaching competencies and curricula development in the HEIs. Moreover, curricu-

lum development in the field of education is a regional priority for Asia; the consortium is also 

diversified within the region in terms of composition. 

Without any doubt the programme developed reflects the ambitious mission statement. This 

becomes evident by the fact that all international partners developed elements of the program. 

By application of this approach every single partner brings their specific competence and view 

on different elements of the course, thus combining specific competencies and regional con-

notations/perspectives.  

The development process was managed by the Steering Committee (SC) superior of Project 

Management Board (PMB) with representatives from each partner institution. At that level rep-

resentatives of the individual Quality Committee (QC) were involved. In terms of students’ in-

volvement, the context of the FRACTION project needs to be recognised. Developers and 

students are (often) found combined in a single individual. Consequently, the developers and 

later users (students) bring in their reflected needs. Thus, external views of stakeholders and 

students are taken on board. 

The programme’s objective is building awareness of the importance of continuous learning and 

developing own competencies among teachers. The sheer analysis of modules and contents 

indicates that this overarching objective is met. Thus, graduates can enhance their employa-

bility. 

The certification on completion of the modules delivers 10 ECTS credit points for the full 

course. This approach ensures connectivity to further studies in Europe. The integration of the 

course into another postgraduate programme at TU Dresden is planned, giving students other 

future opportunities for continuing studies abroad. This integrative approach is highly desirable 

and speaks for the quality of the programme and the efforts of the consortium to ensure the 

continuation beyond the project funding period. 

The continuous development of the modules is ensured by the awarding universities, applying 

their quality assurance system, based on prior accreditations processes. 

The team of experts agrees, however, that the descriptions of learning outcomes of the course 

units has to be challenged. 
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Learning outcomes have to describe the results that learners will know, will have achieved, 

and can reliably demonstrate at the point of certification. A learning outcome is student centric. 

Currently, the learning outcomes of the PgPTE`s units are highly heterogeneous in their de-

scription and often don’t fulfill the criteria of good learning outcomes. 

Examples: 

Unit 6: “To know” is not a proper learning outcome. “The students know about the importance 

of a self-directed learning approach in the context of learning with digital media and can use 

this approach”. To know how to use – better defined as simply “the student will be able to use”. 

 

Unit 7: Learning outcomes should be revised in “knowledge category”. The students know the 

basics and can describe the computer mediated communication possibilities. Better: Students 

understand the meaning and purpose of a learning management system. 

 

Conclusion 

The expert group proposes one condition. 

 

Condition:  

• The leaning outcomes need to be revised. They must be harmonised in their descriptions 

and reflect the characteristics of well worded learning outcomes. 
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2 Entry requirements 

Documentation 

The PgPTE is not a postgraduate degree (in terms of master), it is instead an advanced qual-

ification. As it is directly related to a career, it is considered vocational. 

Participants should possess an academic Degree on EQF level 7 and minimum of 1 year work 

experience afterwards, plus first teaching experience in HEIs. 

Admission is possible for those who teach in the post-compulsory sector (further education, 

higher education, private training providers etc.). The programme will be the badge of profes-

sionalism for post-16 education and training, helping practitioners advance in their careers and 

demonstrate their expertise and experience to colleagues, employers, and learners. 

The formal admission requirements will be defined by each institution offering the PgPTE. They 

are not subject of this evaluation. 

 

Assessment 

The requirement of possessing an academic degree on EQF 7 and a minimum of 1 year work 

experience afterwards plus first teaching experience in a higher education institution are con-

sidered adequate and sufficient for this course. 

 

Conclusion 

The expert group proposes full compliance. 
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3 Concept 

3.1 Structure and content 

Documentation 

The programme consists of a minimum 240 hours with 12 different thematic areas in the cur-

ricula in form of separate modules usually taught in face-to-face mode plus a 60-hour intern-

ship. Additionally, a LMS platform is applied continuously to manage course content and allow 

self-guided study plus exposure to online teaching and learning. 

In relation to defined methodology, teaching materials, as well as assessment tools were de-

veloped. Courses will utilize a blended approach and ICT-based platform with LMS. 

The number of ECTS for the programme is harmonized with international recommendations 

and national accreditation body rules. The programme will run once per year and the regular 

study duration will be 6-12 months. 

The “Postgraduate Program in HE Teacher Education” sits at level 7 of the European Frame-

work for Higher Education Qualifications.  

The programme is organized into 14 modules and 1 internship as listed below:  

 

No.  Title of Module  Units  Work-

ing 

hours 

1  Introduction: Design-

ing future-oriented 

Teaching and Learn-

ing  

Unit 1: Theoretical Principles of Learning.  

Unit 2: Challenges of future-oriented Teaching and Learning  

Unit 3: Significance of Didactic Concept.  

15 

2  Tutoring in HE  Unit 1: Tutoring as a form of personalized education  

Unit 2: Building relationships in tutoring.  

Unit 3: Listening in personalized education.  

Unit 4: The tutoring process.  

Unit 5: Working with objectives in tutoring.  

Unit 6: Questions in personalized education  

Unit 7: Developmental tutoring  

Unit 8: Academic tutoring  

20 

3  Interactive Learning & 

Innovative Classroom 

Unit 1: Work with Metaplan  

Unit 2: Using Interactive Questions  

Unit 3: Using Peer Assessment  

20 
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Management & Strate-

gies  

Unit 4: Enable Collaborative Learning  

Unit 5: Flipped Classroom Model  

Unit 6: Applying Feedback  

4  Curriculum Develop-

ment in HE  

Unit 1: Basic terms. Introduction. Bloom's taxonomy, learning 

outcomes, qualification framework  

Unit 2: Ideal curriculum model Unit 3: Involvement of internal 

and external stakeholders Unit 4: Example of implementation.  

15 

5  Media Usage in Higher 

Education: Theories, 

Skills and Concept  

Unit 1: Theories & Studies  

Unit 2: Skills for teachers and NextGen  

Unit 3: Concept of media usage  

20 

6  E-Teaching in Higher 

Education  

Unit 1: Introduction: E-Teaching in HE  

Unit 2: Preparation and Planning of E-Learning offers  

Unit 3: Self-Regulated Learning and Activation Methods for 

online Teaching  

25 

7  Work, administration 

and organization with 

Learning Management 

Systems  

Unit 1: Computer-based-communication  

Unit 2: Learning management systems (LMS)  

Unit 3: User Training  

25 

8  Teaching and Supervi-

sion in virtual environ-

ments  

Unit 1: Cooperation and Collaboration  

Unit 2: Supervision  

Unit 3: Introduction of Virtual Classroom & Design webinars 

yourself  

15 

9  Assessment in virtual 

environments  

Unit 1: Assessment Basics  

Unit 2: E-assessment scenarios using digital tools  

Unit 3: User Training: ONYX  

15 

10  Systematic Classroom 

Observation  

Unit 1: Observation process  

Unit 2: History and epistemological debates about the obser-

vation  

Unit 3: Systematic Classroom observation method  

Unit 4: Different observational techniques and tools  

Unit 5: Systematic classroom observation examples  

15 

11  Classroom-Based Ac-

tion Research  

Unit 1: What is Action Research?  

Unit 2: Classroom-Based Action Research (CBAR) for improv-

ing the teaching practice  

Unit 3: Developing an Action Plan  

Unit 4: Classroom Action Research examples  

15 
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12  Evaluation Research 

and Policy Making  

Unit 1: What is evaluation research/program evaluation  

Unit 2: Approaches in evaluation research  

Unit 3: Program Evaluation Process  

Unit 4: Evaluation Report  

15 

13  Evaluation and Quality 

Management  

Unit 1: Evaluation as a part of quality assurance  

Unit 2: Quality Assurance in Higher Education  

Unit 3: Student-Centered Learning  

Unit 4: Technology for Feedback on stakeholders  

Unit 5: Information Management  

10 

14  Multicultural contexts 

of Teaching  

Unit 1: Globalization, migratory movements and cultural iden-

tity 

Unit 2: Intercultural Education  

Unit 3: Intercultural Communication  

Unit 4: Research Modalities in Intercultural Education  

Unit 5: Research Oriented to Transformation and Change  

15 

15  Internship  Assessment, Report  60 

 

Internship 

The internship builds on the theoretical knowledge taught at the university and provides the 

opportunity to transfer this knowledge and critically reflect its applicability in practice (and vice 

versa). During the internship, students will work in several logistics-related departments and 

will be enabled to apply the theoretical knowledge in practice.  

To help FRACTION students prepare for the challenges of future educational practices, real-

world experiences are an essential part of the preparation. To that end, a short-term work 

experience through internship can provide a great way for the students to advance their 

knowledge in their field of study and apply the methods, concepts, and techniques learned in 

their major programme in a real-world working environment. Internships offer the opportunity 

to work under the supervision of one or several professionals who can mentor the student 

during the period of internship, and potentially afterwards in guiding the student with career 

choice. This experience can further help students develop expertise, advance in their specific 

career paths, fosters networking to connect with professionals in the respective field of work, 

takes advantage of the ability to learn from them and explore venues for their future career. 

To ensure the quality of the internship program, the institutions serving as the internship host 

should be educational institutions or agencies who provide educational services or engage in 

works (teaching or research) related to the following areas: 
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• Interactive Learning & Innovative Classroom Management & Strategies 

• Curriculum Development in Higher Education 

• Media Usage in Higher Education: Theories, Skills, and Concept 

• E-Teaching in Higher Education 

• Work, administration, and organization with Learning Management Systems 

• Teaching and Supervision in virtual environments 

• Assessment in virtual environments 

• Systematic Classroom Observation 

• Classroom-Based Action Research 

• Evaluation Research and Policy Making 

• Evaluation and Quality Management 

To qualify as internship hosts, prospective host institutions may engage in work related to all, 

a subset of, or specialize in only one of the areas listed above. The students will be provided 

with a list of internship hosts approved by a committee from the students’ institution (employer). 

Each student will be allotted a supervising teacher (preferably a PgPTE Teacher) and the stu-

dent has to carry out the internship strictly as per the directions and instructions of the super-

vising teacher. The selection of the institution for internship must be done with the approval of 

the supervising teacher only. For the convenience of supervision and mentorship, students 

might be encouraged to take up the internship in institutions where supervisors are working. 

The internship may be conducted in a single stretch or in several smaller segments, perhaps 

combining teaching in one's own institution or abroad with attending suitable conferences and 

other activities of relevant experience. Internship not only involves handling classes but also 

the curriculum planning, conduct of examinations, assessment of students performance in-

cluding evaluation of answer scripts and engaging students in various curricular and co-curric-

ular activities. It is recommended that the local coordinator does approve completion of intern-

ship in a simple way avoiding administrative burden. The concerned supervising teacher bases 

the successful completion of the internship programme on the certification. 

Assessment   

The curriculum of this course is comprehensive, covering a wide range of relevant topics 

across 14 thematic modules and an internship. This structure is conducive to achieving a broad 

and deep understanding of the field, aligning with the European Standards and Guidelines, 



 

16 

which emphasizes the importance of well-structured programmes that foster a high-quality 

learning environment.  

The adoption of a blended learning approach, combining face-to-face instruction with the use 

of ICT and a Learning Management System (LMS), reflects a commitment to innovative teach-

ing methods. This approach aligns with the focus on student-centred learning and the use of 

diverse teaching methodologies.  

The mandatory internship component is structured to provide practical experience and en-

hance employability, aligning with the ESG`s emphasis on the integration of work-based learn-

ing in higher education programmes. The support provided by the HEI for these internships, 

including the facilitation of placements and supervision, further strengthens the program´s 

alignment with quality standards.   

To further improve the programme, experts recommend to ensure that the workload for all 

units is clearly defined and transparently communicated, with a direct correlation between the 

ECTS points awarded and the estimated working hours for each unit. This could involve re-

viewing and possibly revising the ECTS allocations to ensure they accurately reflect the work-

load, thus facilitating student´s planning and time management. Clear and accurate communi-

cation of the workload and its alignment with ECTS points is crucial for transparency and fair-

ness in student assessment and workload expectations. This alignment will aid in meeting 

ESG guidelines regarding the transparency of student workload and the recognition and quality 

assurance of qualifications.   

Secondly, the program´s content should be clustered into larger, thematically coherent units 

that align with key competencies. This restructuring could facilitate the creation of microcreden-

tials, offering participants flexible pathways to gain specific skills and knowledge areas. The 

development of microcredentials aligned with key competencies can enhance the program´s 

attractiveness and accessibility. It allows for modular learning that caters to diverse learner 

needs and professional development goals, supporting lifelong learning and continuous pro-

fessional development in line with ESG emphasis on flexible learning paths and the recognition 

of short learning programmes.  

Thirdly, experts recommend the formation of a steering board comprising representatives from 

the project consortium, industry stakeholders and academic experts. This board would oversee 

the quality of course delivery, curriculum updates, and alignment with emerging educational 

trends and labour market needs. A steering board can play a pivotal role in ensuring the on-

going relevance, quality, and continuous improvement of the program. By involving a broad 

range of stakeholders, the programme can benefit from diverse perspectives, enhancing its 
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responsiveness to changes in the higher education landscape and labour market require-

ments. This recommendation aligns with the ESG`s focus on quality assurance processes that 

involve stakeholders and are geared towards continuous enhancement. 

Implementing these recommendations can further strengthen the PgPTE programme’s align-

ment with quality standards, enhance its responsiveness to student and labour market needs 

and ensure its ongoing relevance and excellence in higher education teacher education.  

 

Conclusion 

The expert group proposes three recommendations. 

• The workload of all units should be clarified. Some units are associated with ECTS points, 

and they should be aligned with the working hours associated with the unit. 

• The contents could be clustered into larger units associated with key competencies to fa-

cilitate the creation of microcredentials. 

• The project consortium should put in place a steering board to ensure the quality of delivery 

of the course in the future. 

 

3.2 Teaching and learning methods 

Documentation 

The teaching methods in the FRACTION programme are conceptualized as an inventory, with 

the implementation being the responsibility of the trainers in the workshops. Preference is 

given to student-centered methods that take into account the need to actively process the 

considerable amount of new knowledge, which is to be acquired in the program. 

The online course serves as a self-study resource. It is uniformly structured and complemented 

with online assessment methods. The online course also serves as a guide and potentially as 

a foundation for activities in the classroom. 

The list of applicable methods used in the FRACTION programme contains:  

Lectures: Instructor presents information. Normally supplemented with questions and answer 

sessions and discussion. 
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Interactive sessions: In workshops small groups of students discussing and working on specific 

topics, share and discuss results in the plenary. Interactive sessions aim to promote teamwork, 

communication, and shared problem solving. 

Hands on sessions: Practical sessions where students apply theoretical knowledge in a hands-

on setting on subject-related or exemplary topics (i.e. for "interactive methods"). Hands-on 

sessions are very valuable to become an advanced teacher, as teaching methods cannot only 

be mediated by knowledge, but must also be experienced and practiced in a real environment. 

Case Studies: Analysis of specific cases or scenarios to apply theoretical knowledge to real-

world situations. Often starts with documentation and reflection of own teaching experiences, 

self-produced materials, and artifacts (i.e. curriculums, instructions, assessment from own 

teaching context). 

Flipped Classroom, Blended Learning Scenario: Based on FRACTION online modules, avail-

able at the platform, the topics will be elaborated with question-and-answer sessions, interac-

tive sessions and discussions in the classroom. 

Self-Directed Learning: Within the online courses, a clear structure is provided consisting of 

overview, preparation, instructional content, evaluation and resources for further self-study. 

In the project-based learning Internship, students engage in mid- and long-term practical work-

spaces in real world teaching settings. They are encouraged to involve their own research, 

evaluation, and application of knowledge. 

Assessment 

The programme employs a blended learning approach, combining face-to-face teaching with 

technology-enhanced learning through a Learning Management System (LMS). This approach 

facilitates diverse learning experiences, including curricula development, teaching with tech-

nology, designing distance learning, and assessing student learning. The inclusion of a 60-

hour internship further enriches this blend by providing practical experience. The mix appears 

sufficiently varied, catering to different learning styles and preparing future educators for a 

technology-driven educational environment. 

While specific mechanisms for the continuous evaluation and improvement of teaching meth-

ods were not detailed, the involvement of multiple higher education institutions (HEIs) in Eu-

rope and Asia suggests a collaborative effort towards maintaining high standards. The pro-

gram's foundation on research conducted over five years indicates a commitment to evidence-

based teaching strategies. However, explicit strategies for ongoing evaluation and adaptation 

of teaching methods would further enhance the program's responsiveness to educational ad-

vancements and challenges. 
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The description provided does not specify mechanisms for student complaints or suggestions 

regarding teaching approaches. Implementing structured feedback systems, such as regular 

evaluations and suggestion boxes, would ensure students have ample opportunity to voice 

concerns or propose improvements, thereby enhancing the program's adaptability and effec-

tiveness. 

Furthermore, the experts recommend that the programme should actively integrate Open Ed-

ucational Resources (OER) and ensure that literature and references are easily accessible to 

all participants. This can be achieved by embedding OER into the curriculum, providing links 

to free academic databases, and creating a centralized resource hub that aggregates relevant 

and freely available educational materials. Integrating OER supports a more inclusive and eq-

uitable learning environment by ensuring that all students, regardless of their financial back-

ground, have access to high-quality educational materials. OER can enhance the diversity of 

learning resources, offering a range of perspectives and examples that enrich the learning 

experience. Additionally, the use of OER encourages a culture of sharing and collaboration 

among educators and learners, fostering innovation and continuous improvement in teaching 

practices. 

The course should also include specific training on identifying, evaluating, and utilizing OER. 

This could take the form of a module or workshop designed to equip students with the skills 

necessary to effectively find, assess, and integrate open resources into their future teaching 

practices. As the educational landscape increasingly shifts towards digital and accessible re-

sources, educators must be proficient in navigating the wealth of materials available online. 

Training in the use of OER not only prepares educators to enhance their own teaching but also 

empowers them to contribute to the growing repository of open resources. Competencies in 

OER usage support lifelong learning and professional development, enabling educators to stay 

current with the latest educational trends and resources. 

Thirdly, the programme should provide clear guidelines on the expected workload for each 

module, distinguishing between different types of learning activities (e.g., online learning, face-

to-face sessions, self-study, and practical work). This information should be made transparent 

at the beginning of the course, allowing students to manage their time effectively and set real-

istic expectations for their learning journey. 

Transparency in the blended learning workload ensures that students are fully informed about 

the demands of the program, which can enhance their engagement and motivation. By under-

standing the time commitment required for different types of learning activities, students can 

better balance their studies with other responsibilities. Additionally, clear workload expecta-

tions can help to prevent student burnout and promote a more positive and productive learning 
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experience. Transparent communication about the blended learning model also demonstrates 

the programme's commitment to supporting its students' success and well-being. 

Overall, it can be said that the blended learning approach and the integration of practical ex-

periences through internships are particularly commendable, offering a well-rounded educa-

tional experience. The international collaboration enriches the programme with diverse per-

spectives and expertise. 

 

Conclusion 

The expert group proposes four recommendations. 

• Structured feedback systems such as regular evaluations among students should be im-

plemented. 

• The project should integrate open educational resources as well as easily accessible liter-

ature and references. 

• The course should train competencies for using open educational resources. 

• The blended learning of each unit should be made more transparent (clarification of work-

load according to the type of learning activity per module). 
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3.3 Assessment rationale and assessment criteria 

Documentation 

Assessment and evaluation of learning outcomes are carried out during the programme as 

part of the modules and in a qualitative and interactive form in the workshops. Assignments 

and project submissions not only highlight students' comprehension and application of con-

cepts but also act as platforms for unleashing creativity and fostering critical thinking. Serving 

as valuable starting points for classroom activities, student submissions contribute to a dy-

namic learning environment. The analysis of specific cases or scenarios as assessment form 

helps students apply theoretical knowledge to real-world situations. Assessment often starts 

with documentation and reflection of own teaching experiences, self-produced materials and 

artifacts (i.e. curriculums, instructions, assessment from own teaching context). 

Assessment may also take the form of Reflective Writing. Integrate reflection writing, such as 

journals or forum posts, help students critically assess their own learning processes and set 

goals for improvement. 

Quizzes go beyond assessing memorization; they provide instant feedback, helping students 

comprehend mistakes and reinforce correct concepts. In doing so, quizzes become more than 

evaluative tools, actively guiding students through their learning process. 

For the internship assessment students write a mandatory reflective report that is commented 

on and discussed by the tutors. 

The assignments support the following aimed competencies, such as comprehension and ap-

plication of concepts, encouraging creativity, fostering critical thinking skills, and providing a 

platform for enhancing communication skills as students express their understanding.  

Assessment forms foster the application of theoretical knowledge, analytical skills, documen-

tation, and reflection. It promotes goal setting, error analysis, guidance through the learning 

process, and the enhancement of technological literacy among students. The internship reflec-

tive report is tailored to support competencies in reflective practice, written communication 

skills, integration of learning from the entire program, and the development of professionalism 

among students. 

 

Certification 

As this is an in-service training course in higher education, no degree is obtained. Rather, it is 

a certification course, which can be completed with being awarded a certificate and proof of 

the modules completed together with the information equivalent to 10 ECTS credit points 

achieved for the full course. The credit points achieved ensure connectivity, insofar as the 
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participants are pursuing aspirations to take up further studies in Europe. As well, such may 

lead to recognition of the overall programme or single modules within other postgraduate pro-

grammes, even within master programmes (cf. the respective activities of the TU Dresden 

School of Humanities and Social Sciences).  

Assessment mechanisms foster a student-centered learning environment by encouraging ac-

tive participation and empowerment. Assignments provide students with autonomy to explore 

topics independently, fostering creativity and critical thinking as they reflect on their learning 

experiences. Real-world application is emphasized through case studies, bridging academic 

concepts with practical situations, and promoting documentation and reflection on teaching 

experiences. Reflective writing, in the form of journals or forum posts, becomes a tool for self-

reflection and goal setting. Online quizzes, with immediate feedback mechanisms, guide stu-

dents through the learning process, supporting individualized learning paths and offering flex-

ibility for assessment at their own pace. The internship reflective report becomes a culmination 

of the student-centered approach by promoting reflective practice. Through the integration of 

learning from the entire program, students connect theoretical knowledge with practical expe-

riences, reinforcing their active role in shaping their educational journey. 

 

Assessment  

The evaluation assessments in the 14 content-related learning units of the module are de-

signed in a variety of ways. For example, the online platform provides knowledge quizzes or 

reflective tasks aimed at transferring what has been learned into one's own practice and re-

flecting on corresponding learning scenarios. 

In addition to these learning reflections, the individual "Course Cards" specify assessments for 

the individual units. These include written exams (Course 1,5, 6, 9), presentations and discus-

sions (Course 1.5,7,8,11), exercises (Course 7,9), case studies (Course 8), portfolios (Course 

12,14) or group work (Course 12,14). The examination forms recorded in the course cards 

show a wide variation and make it possible to assess different competencies and learning 

outcomes in this way.  

Nevertheless, there are still questions to be answered. The programme is positioned at level 

7 of the European Framework for Higher Education Qualifications, implying a rigorous and 

well-defined assessment structure. However, the details on the criteria, methods of assess-

ment (ie. online or in presence), and the transparency of the assessment procedures are not 

fully outlined. Clear documentation and communication of assessment criteria, methods, and 

procedures are crucial for ensuring fairness, transparency, and alignment with learning out-
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comes. The programme's innovative teaching methodologies and practical components sug-

gest assessments are designed to measure a wide range of competencies, from theoretical 

knowledge to practical skills. Nonetheless, a detailed description of how assessment formats 

specifically align with intended learning outcomes would provide clarity on the efficacy of the 

evaluation process. 

In addition, there are indications of a rather high professional assessment load overall, which 

may be too much for the award of a total of ten ECTS credits. It is recommended that this be 

systematically reviewed following the first evaluations of the course from the perspective of the 

participants. 

In addition, the condition was formulated during the visit that the assessment method used 

must be in line with the learning objectives formulated in the learning units. This should be 

systematically checked and revised. 

Regarding certification, a Draft Certificate for the FRACTION training programme is included 

in the documents, which is awarded by TU Dresden after successful completion and is also 

signed by the respective partner university. This draft lists the individual teaching units, includ-

ing the working hours, which make the award of the 10 ECTS points visible. For international 

accreditation procedures, it might be useful to label the individual course units directly with 

ECTS points, as this would simplify accreditation at other universities.   

Information on the appeals process concerning assessment results is not provided. Establish-

ing a clear and accessible appeals process is essential for maintaining transparency and fair-

ness, allowing students to challenge assessments they believe do not accurately reflect their 

performance or learning. 

 

Conclusion 

The expert group proposes one condition and one recommendation. 

 

Condition:  

• The assessment method applied needs to be in line with the learning objective. 

 

Recommendations:  

• The project team should provide for clear documentation and communication of assess-

ment criteria, methods, and procedures. 
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4 Learning resources and student support 

Documentation 

The courseware for blended training modules for teachers has been designed based on the 

usage of digital learning resources, leveraging TU Dresden’s comprehensive experience in 

curricula development and WUST Wroclaw’s extensive experience with online course creation. 

All modules have been based on the same template, making it easy for trainers and learners 

to use. 

The Moodle platform is hosted centrally by WUST for all partners, providing the training pro-

gramme via their Centers of Teaching Excellence. Access for individual trainers and teachers 

is provided via those local centers. 

A central message board has been implemented in a way that teachers may learn about the 

activity of the learners either by entering the respective section in the VLE or by email message 

sent to their mailboxes. This is arranged in relation to the responsibility of the selected master 

trainers who will receive that information only for modules under their responsibility. 

Moodle is a learning management system that provides a variety of activity types to support 

student-centered learning. Each Moodle course supports a student-centered learning process 

through the various learning elements offered by the Moodle platform. The most used elements 

include Assignment, Book, Quiz, and Interactive H5P, respectively. 

Here is how each of the activity types are used in the FRACTION project’s virtual learning 

environment: 

Page: Pages are the most used component to create content that can be displayed within the 

course. Pages can be used to present information, provide instructions, or offer guidance on 

a particular topic. Pages can contain formatted text, images, and videos. 

Assignment: In the implementation of the Assignments are used to create tasks that partici-

pants can complete and submit for grading. Assignments can be used to assess student learn-

ing, provide feedback, and encourage critical thinking. These assignments are designed to 

accept different types of assignments, such as file submissions, online text, or offline activities. 

Book: Books are sometimes used to create a multi-page document that can be displayed within 

the course. Books can be used to present information in a structured way, provide instructions, 

or offer guidance on a particular topic. Books can contain text, images, and videos. 

Quiz: Some courses employ quizzes as assessments so that participants can complete online. 

These quizzes can be used to assess student learning, provide feedback, and encourage crit-

ical thinking. Quizzes can contain different question types including multiple choice, true/false 
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or short answer questions. These quizzes have automatic grading to provide instant feedback 

for participants in their learning process. 

Interactive H5P: H5P is a plugin for Moodle that is used to present interactive content, such as 

quizzes, games, and presentations. H5P activities can be used to engage participants, pro-

mote active learning, and provide automated feedback. 

Monitoring: Finally, each Moodle-based course can be used to monitor participant’s engage-

ment and progress, which can help them stay on track and identify areas where they need 

additional support. 

All access to the VLE is provided for registered users only (trainers and learners) via https://e-

fraction.pwr.edu.pl/. 

Assessment  

To provide feedback on the VLE and learning resources it is recommended to consider the 

framework developed by Ferl (see graph below) that assumes three main areas of functionality 

of any learning platform: Content, Communications, and Management. 

  

 

 

Ferl, 2005. Evaluating Learning Platforms, Ferl Web Site (online: http://ferl.becta.org.uk/dis-

play.cfm?page=461). 

 

It is observed that the Content area includes tools and services that enable the authoring and 

delivery of electronic learning content, whether the content is written in-house, or imported 

from other sources. 

The Communications area covers some of the tools that support any type of interaction and 

group work (e.g. forums, messages, email). Chat is not included for this course. 
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The Management area includes any tool or system that supports the management of the teach-

ing and learning process. 

 

 

 

 

 

 

 

 

 

Evaluation 

Framework 

  

Content SCORM authoring/edition is allowed  

 External sources can be viewed  

 Multimedia contents can be displayed  

 Organisation structures can be selected  

 Content navigation is enabled  

Communica-

tion 

Announcements or discussion boards 

are available (forum) 

 

 Assignments can be delivered  

 Collaboration tools are being used  

 E-mail service is linked  

Management SCORM packages can be imported  

 Navigation options can be configured  

 Assessment facilities are provided  

 Gradebook items are allowed  

 Sharable Content Object grading is dis-

played 

 

 Gradebook items are updated  

 Tracking items are allowed  

 Tracking results are updated  

 

The student support resources are sufficient to achieve the qualification goals. However, there 

are several areas for improvement: 

From the reviewer’s interface it is difficult to evaluate if students can see their progression (i.e. 

the percentage of the course already completed). This is a feature that is recommended to be 

integrated in each course. 

Since different courses were created by different people some items appear in different ways. 

It is suggested that information provided across courses is harmonized. 

A glossary of terms would help to facilitate the common understanding of certain terms related 

to the course contents by end-users, which also aids information exchange among learners. 
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An introductory course descriptor should be added displaying appropriate learning objectives 

and learning outcomes. 

It should be verified that course unit assessments correspond to identified learning outcomes.  

To enhance internal quality assurance, it is also suggested that surveys are included at the 

onset and at the end of the course to identify expectations of learners and check whether they 

are fulfilled.  

It is preferable that open source literature is included and linked to the platform so that it is 

easily accessible via hyperlinks.  

 

Conclusion 

The expert group proposes one recommendation. 

 

Recommendations: 

• The platform should be complemented with a glossary to enhance the comprehension of 

terminology applied in the course. 
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5 Teaching staff 

Documentation 

Throughout the period of 2019 - 2021, the FRACTION project consortium was running a spec-

ified measure aiming to prepare teachers and adjust their teaching competencies to be ready 

to deliver new programmes. In the first phase (2019) need analysis was conducted (based 

also on the reports from white paper research conducted by the partnership. This allowed to 

indicate competencies gaps and recommended areas to be developed in relation with new 

programme content. As the result workshop, themes were held as well as criteria for staff 

selection. These activities started already at the end of 2019. 

The FRACTION “Postgraduate Professional Teacher Education Program” has been imple-

mented first in the academic year 2022 – 2023 in the form of a train-the-trainer measure with 

all trainers through a series of onsite training workshops covering all modules and all partners. 

Those activities did ensure a harmonized approach as well as did lead to improving quality of 

resources and procedures used. 

Since the beginning of summer term 2023 first training (using both onsite and online compo-

nents) have stepwise been implemented at several partnering HEIs. The programme is orga-

nized as part-time learning and blended learning thus every teacher could take part in the 

programme besides his/her job. 

At SSPU, eight people participated in the training project, including one professor and three 

mentors, all of whom are in-service teachers at SSPU. Because all personnel are frontline 

teachers of SSPU, they can participate in the teaching work throughout the entire process and 

can train and execute the plan during the certification period. All new teachers must undergo 

training organized by SSPU and Shanghai. Every year, teachers are organized to receive com-

prehensive training in teaching skills, professional ethics, and other aspects. At the same time, 

the school encourages teachers to participate in extracurricular teacher training programmes. 

Beihang University has sent seven associate professors and professors to take part in the 

training programme offered by FRACTION Project. These seven professors are from different 

disciplines and colleges at Beihang University. Half of them are college leaders, in charge of 

the training programmes at the respective colleges. Beihang University requires that all the 

newly recruited teachers should join the orientation-training program. Along their career devel-

opment, training will be continued in various kinds of formats to keep them up to the latest 

development of pedagogies and the educational technological developments. The seven pro-

fessors can work on different modules of the certificate training. 

At UTC, pursuant to Decision No. 1110/QD-DHGTVT dated on 22 June 2022, there were six 

lecturers as listed below having been assigned by UTC to attend FRACTION’s training courses 
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including 15 modules in form of intensive workshops delivered in Hanoi during six months. 

These lecturers would have become trainers of the first training programme organized by 

UTC’s Center of Teaching Excellence (CTE). The personnel resources are sufficient for carry-

ing out the training programme for the duration of certification. The teaching team is full-time 

lecturers of UTC. Thus, UTC has policies for the lecturers to ensure their training qualities such 

as reduction of standard quantity of their teaching hours at UTC. 

VNIES’s Personnel Profile is based upon one full-time professor with extensive experience in 

teacher education and a proven record of accomplishment of academic excellence. The 

professor's expertise covers various educational disciplines, and their research contributions 

strengthen the programme's curriculum. The programme comprises six mentors/tutors who 

were selected to participate in the FRACTION project’s training programme in 2022, possess 

significant practical experience in the education field. These mentors bring diverse perspec-

tives and specialized knowledge to support the candidates' learning process. Currently, we 

have one moderator who dedicates adequate time to review candidates' progress and provide 

valuable feedback. With one full-time professor, six tutors, and one moderator, the personnel 

resources seem sufficient for the current number of 15 students. The programme heavily relies 

on part-time mentors but may have limited availability due to their primary working commit-

ments. However, we encourage our tutors/mentors to participate in ongoing professional de-

velopment programmes, workshops, and conferences to enhance their teaching methodolo-

gies, curriculum design, and assessment strategies. To foster academic growth, the Institute 

offer access to research opportunities, collaborations that enable students and trainers to stay 

updated with the latest educational trends and contribute to the field. In short, the personnel 

resources in our postgraduate teacher education programme are adequate for the current 

number of candidates. However, we acknowledge the need to consider expanding the full-time 

faculty team and appointing additional moderators as the programme grows. Implementing 

measures for personnel development and qualification ensures that our trainers remain com-

petent and committed to providing high-quality teacher education. As we continue to improve 

and adapt, we are confident in sustaining a successful and enriching training programme for 

future educators. 

At Cochin University of Science and Technology (CUSAT), having teaching and research 

departments in science, technology and management, teacher trainers are drawn from all the 

above branches to ensure the multidisciplinary approach and all the six teachers selected for 

the CTE are highly qualified and experienced teachers with a passion for teaching. The Euro-

pean partners in four sessions have trained six teachers from CUSAT and they are equipped 

to deliver the PgPTE programme. Some of them have over 20 years of teaching experience, 

have done research in educational technology, and are able to train more teachers for the 

PgPTE programme. 
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Sathyabama Institute of Science and Technology (SIST) has encouraged six professors 

for the training programme organized by FRACTION project. The European partners in this 

process have trained all the six professors selected from SIST to deliver the PgPTE pro-

gramme. SIST has selected these teachers for training from various schools that ensures a 

multidisciplinary approach in the process. They are trained in this programme with an agenda 

to train more teachers for the PgPTE certification programme. Among these trained faculties, 

some have experience for more than 20 years and are dynamic and well equipped in their 

respective domains. The teachers selected for the CTE are highly qualified and experienced 

teachers with a passion for teaching and are well equipped by the European team to run the 

PgPTE programme in the University for Teachers in Higher education Institutions. 

At Sambhram Group of Institutions (SGI), six faculties participated in the PgPTE training 

programmes. The team consisted of one moderator and five dedicated, full-time, permanent 

professionals who possessed impressive qualifications, a strong record of accomplishment of 

academic success, and a deep understanding of the latest educational, engineering, and busi-

ness administration pedagogies, as well as cutting-edge technological advancements. What 

sets them apart is their extensive experience, with each member boasting over 15 years of 

valuable experience as teacher trainers with gained & upgraded knowledge and skills from the 

training. With their exceptional qualifications and expertise, these individuals are now well 

equipped to impart knowledge and execute the PgPTE effectively and efficiently, particularly 

to the newly recruited educators. 

At UEM Kolkata, four faculty members took part in the PgPTE training programme under the 

FRACTION project. The team consisted of senior and experienced faculty members who are 

full-time permanent with a long teaching background along with good research and innovation 

capabilities. They are all having Ph. D. degrees and have a good understanding about the 

modern teaching techniques, substantially well versed with engineering and management ped-

agogies with a strong research and technological foundation. The knowledge and skill gained 

by them from various sessions of FRACTION training has made them well equipped to impart 

the PgPTE programme successfully, effectively to create a big impact in shaping up the ca-

reers of prospective students. A team of five teachers has been trained under the FRACTION 

project to take up teaching responsibility at the Centre of Teaching Excellence. Apart from this, 

the university has a UGC HRD center with strong support of trainers and teachers who can 

handhold the CTE while delivering the PgPTE programme. 

 

Assessment  

The self-evaluation report shows very impressively that "Centers of Teaching Excellence" 

(CTE) were initially set up in the Higher Education Institutions (HEI) as part of capacity building 
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in order to create structures for a long-term improvement in the professionalism of teachers in 

Asian universities. At the same time, the e-learning management system for the course was 

developed for corresponding technology-based classrooms. These structural developments 

were accompanied by measures in which teachers were prepared for the dissemination of the 

new programme from 2019-2021. To this end, workshops were held in which several teachers 

from different status groups were trained at each participating HEI. These training sessions 

took place as part of "train-the-trainer" workshops, which were conducted in a similar way at 

all institutes. The workshops at the universities of Beijing (China) and UTC (Vietnam) were 

conducted and evaluated online. This evaluation provides an insight into the quality of the 

preparation of the teachers for the FRACTION curriculum (this document was provided by TU 

Dresden after the visit). The ten participating teachers are satisfied or very satisfied with the 

curriculum and the overall programme. With regards to possible improvements, the partici-

pants would like to see more opportunities for discussion and reflection on practical use cases, 

for example.  

Against this background, it can be noted that the teachers assigned to the FRACTION pro-

gramme are systematically prepared in advance in the form of train-the-trainer workshops, 

thereby establishing a common quality standard. This is supported by the structural develop-

ment of the "Centers of Teaching Excellence" (CTE), in which systematic further training op-

portunities for university lecturers have been created. In this way, the higher education institu-

tions offer teaching staff support in acquiring and implementing new teaching methods and 

technologies. Here it would be desirable to document the measures and workshops more 

transparently and thus make them more visible to the outside world.  Overall, the teaching staff 

appear well suited to the implementation of the course due to the preparation described. 

 

Conclusion 

The expert group proposes full compliance. 
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VI Recommendation to the Accreditation Commission of ACQUIN 

1 Assessment of compliance the Standards and Guidelines in the Higher European 

Area (ESG) in the actual official version  

The concept of the „ Postgraduate Program in HE Teacher Education “ was assessed on the 

basis of selected criteria derived from the "Standards and Guidelines for Quality Assurance in 

the European Higher Education Area" (ESG). 

The expert group concludes that the criteria for Entry requirements, Structure and content, 

Teaching and learning methods, Learning resources and student support and Teaching Staff 

are fulfilled. 

Criteria for Qualification objectives and Assessment rationale and assessment criteria are not 

fulfilled. 

2 Certification Recommendation  

The peer-review experts recommend conditional certification of „Postgraduate Program in HE 

Teacher Education”. 

The peer group proposes the following certification: 

• Certification without conditions 

• Certification with conditions 

• Rejection of the certification 

 

The peer-review experts recommend the following conditions and recommendations: 

Conditions for study programme “PgPTE”  

1. The leaning outcomes need to be revised. They must be harmonised in their descriptions 

and reflect the characteristics of well worded learning outcomes. 

2. The assessment method applied needs to be in line with the learning objective. 

 

Recommendations for study programme „PgPTE” 

1. The workload of all units should be clarified. Some units are associated with ECTS points 

and they should be aligned with the working hours associated with the unit. 
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2. The contents could be clustered into larger units associated with key competencies to fa-

cilitate the creation of microcredentials. 

3. The project consortium should put in place a steering board to ensure the quality of delivery 

of the course in the future. 

4. Structured feedback systems such as regular evaluations among students should be im-

plemented. 

5. The project should integrate open educational resources as well as easily accessible liter-

ature and references. 

6. The course should train competencies for using open educational resources. 

7. The blended learning of each unit should be made more transparent (clarification of work-

load according to the type of learning activity per module). 

8. The project team should provide for clear documentation and communication of assess-

ment criteria, methods, and procedures. 

9. The platform should be complemented with a glossary to enhance the comprehension of 

terminology applied in the course. 
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VII Decisions of the Accreditation Commission of ACQUIN 

 

1 Accreditation Decision 

Based on the evaluation report of the expert group and the statement of the Higher Education 

Institution, the Accreditation Commission of ACQUIN decided on its meeting on the 6 of June 

2024: 

Erasmus+ “Future-Oriented Academic Teacher Education with Innovative Methodolo-

gies for Next-Gen Asian HEIs” (FRACTION) project training programme is accredited 

with the following conditions: 

• The leaning outcomes need to be revised. They must be harmonised in their de-

scriptions and reflect the characteristics of well worded learning outcomes. 

• The assessment method applied needs to be in line with the learning objective. 

The certification is valid until the 04th of March 2026.  

The Higher Education Institution must submit documents that prove the fulfilment of 

the conditions by the 4th of July 2025. If the Accreditation Commission comes to the 

conclusion that the conditions are fulfilled, the certification will be extended until the 

30th of September 2029. If the Higher Education Institution fails to prove the fulfilment 

of the conditions in due time, the certification will not be extended. 

The certification procedure may be suspended for up to 18 months after response from 

the Higher Education Institution, with the expectation that the Higher Education Institu-

tion will remedy the deficiencies within the given time frame. This statement must be 

submitted until the 4th of August 2025. 

The following recommendations are given for the further development of the programme: 

• The workload of all units should be clarified. Some units are associated with ECTS 

points and they should be aligned with the working hours associated with the unit. 

• The contents could be clustered into larger units associated with key competencies 

to facilitate the creation of microcredentials. 

• The project consortium should put in place a steering board to ensure the quality of 

delivery of the course in the future. 

• Structured feedback systems such as regular evaluations among students should 

be implemented. 

• The project should integrate open educational resources as well as easily accessi-

ble literature and references. 

• The course should train competencies for using open educational resources. 

• The blended learning of each unit should be made more transparent (clarification 

of workload according to the type of learning activity per module). 

• The project team should provide for clear documentation and communication of 

assessment criteria, methods, and procedures. 
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The platform should be complemented with a glossary to enhance the comprehension of ter-

minology applied in the course. 

2 Fulfilment of conditions 

Based on the evaluation of the submitted documents and statement of the Higher Educational 

Institution, the Accreditation Commission of ACQUIN decided on its meeting on 5 of June 2025: 

The conditions of the Erasmus+ “Future-Oriented Academic Teacher Education with 

Innovative Methodologies for Next-Gen Asian HEIs” (FRACTION) project training pro-

gramme are fulfilled. The programme is accredited until 30 September 2029. 

 

 

 

 

 


